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t Introducti i
Y ntr;u ipn

: S Bernard Spolsky \™
¥

~ ' . ’ ¢
The reports that follow are descriptions of the exXperience

. 3
\of those who éaught at Sanostee and Toadlena in the Secon

mester, 1974, It 1s a p1cture o the formal part of the
N xa;o Readaing Study Teach@r Trainng Program, and is\presentgd
: .g1ve readers some notion of the nature and effect of an, "Un-
P e or ”£1e1d-base4” teacher training Program. Thefvar1ous
<* accounts are‘virtually unedited: the professors concerned wer*\\

asked to use whatever format and give whatever de;a1ls they

e - - - - -~ -

thought s1gnif1cant . . A e .
. Somd’background might, be helpful For itsﬁfirst two years,
the Sapostee—Toadlena Title VII. Bilingual Educatiqn Project,
aithough 1t _was being. éonducted in ‘the field, had coficentrated
on gene}al Sub)ects, and had made little contact with children
\ ;\.th° clas§room. The past ydar when the Un1Vers1ty of New '
Mexico took\responsib1lity for the academ1c cootd1n§t1on of
the program, prc&ed to be a transxt1on year '”Thete vagl‘ai‘the |
‘reports make clear, less direct work by the studeﬁts with chil- .
. dren than.ug_!ggig\have 1iked. Much effort however, went into

. - - .
M breakimg down the isolation of the project from the schoals.

P

A . ' .
B .~\Kﬁd\a start was made in relating Fhe university's teaching
. ‘o . .
* to t?e future classroqm vork of the trainees. )

Ne were fortunate,in the staff available, and it 1s largel
\\
@ rsh to.shdrg ‘this good fortune that has led to the pub1££a§§
ERIC: " © TN\ @ - S
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. ,
of tqi 11 :eport, in the hope that other projects and bthe;
VA .
teac er trainers\?ay 1e;§¥ from our staff s successes 4nd, l,
. \ ‘ v

fa1 ures. 0vera11 direction gf the program, on- si controI¢ o

students, liaison with ﬁIﬁ the schools, and especially,
. &

.he'community were all handled by Wallace mavas.; Two NayaJo

/coordinators were in the field full tme Wiimm Mqrgan, Sr.
| ‘ [ . p
,/ with special respongibility fo} Navajo subject , and Lorraine,

,Boémer who worked cfosely with visiting staff in teacher train;

1ng. Coordinator of teacher tr ining and on 51te several days
each week, was Lenore Wolfe, Hh se vision most. of the program
is. Her report summarizes the activ1t1es of t e semester.

All ;upport1ng staff were regular fu11 -time faculty from the  °
main campus of ‘the Uq}ser51ty of New Mexlco whOstravelied to .
Sanostee or Toad;ena (fot a v1v1d account of the phy51ca1 and
sp1r1tua1 jourhey 1nvolved! see the report by Professor Smith).

Tao professors, two associate professor§ and ooé assistaht
A ~

professor are considerably more regular faculty tlian most
N ) . v [} ' .

university students are exposed to in a semester: the "pro-

. . . LN . X s 3 i . .
. fe;sorial pow_;:r"t available to#®he program was thus of unusual

streﬁgth Ana as the actounté thit follow will make clear, & °,

*. } | ’

F. all were forced to adapt their initial appro ches, and so 'td

learn as well as teach ) " ‘ . . o=
. ¢ v
. 4

T}e central quest1on that.on site programs raises in many -,

\
minds is the qdestlon of quality: others are noie 1n€erested

-jbchntemporary gelevance. In theory, there is much to"afgue

ERRIC L Ll N
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fér-the positio that- the best way.to achieve the needed blend

is to take profe sors with thpir established standards into the .

t

field where they will be able to apply them in relevant ways.

-

: The experience with th1s project supports this theory. Obviousiy

there is variation fron professor to professor, but in a11 there

v

are szgns of the process. It is perhaps.edsiest seen in é%e
description of the Engl;sh course. Before the Semester, there

} )
was some argumen;ﬁﬁbout\whether to offer.it: there were other

”

. . N
ways to meet the rqﬂhire ent; it wag a purely academic course;

. how would it fit in a bilingual program? Reading Dr. Siith'

° |

account, one can see how this class became the epitome of good

cn-site educat\on as both teacher and sthdents were basically

cdanged by their common exper1en This was quality educa¢1on.

— o e - SR

1n any ‘sense of Ehe ‘word. And the ascount makes clear (as one

‘ !

writden by a les} perceptive persan without Smith's power of

' f < .
imaginafive\expression could ndt do) that the place was as badic

.2 part of the xn actlpn a; the eople. The prosf\ the suc- .

cess 9f the exper1ment x711 be in the quallty the .Students “show
when they become teacheY’s, and far this we w111 need to w;zt a <
. wh11e In tht meaqtame, we have |no reasonoyet to doubt the 7
. value of the atiempt to bring th best education that the Un1-~
' versity of *New' Mexico cezé;ngie t th Nava;o ﬂat1on 1n.the1r \.
own home%and. X = : . % o\ ( . &
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SRNOST’EEETO;@DLBNA TEACHER' TRAINING, Semester II - 1973-4

[
'

The second semester of Title VII at Sanostee-Toadlbna consxs-
ted of the Junior Profeseional Block module plus a creative Englxsh
class, The concentration was focused on LHow and What do we Teach,
Navajo Childrep " In attempting to meet these goals the trainees

part1c1patqd in class work #ith un1vers1ty professors as well as

l“ . r . k \.

the univer§i y oagigcipation ' T \,‘ . - V\
N {
The five prqfessors worked 1n a varlety of dxsc1p1ines and .

presented a variety of ideas of how to work with children but Y
Kg;ically all focused on _how children can best learn in school ,xa;‘ .
Df Patricia Smith, who taught English 102, Cieat1ve Wr1t1ng,
orked with the tra1nees 'in prodéq$ng their own th1nk1ng and%
re&tive ideas in Navajo and English. One student shyly said
¢ had written poet:x\in his teens and found that he could "again .
Tite be;\t1fu1 ‘poetry e \;En etter than before " In add1t1on, ‘
at Smith- was able to help the tratqeei~see how this creative . .
rocess cougé be used in a classroom w1th ch11dren and used to .

N

elp the child feel better with languages‘as a whole ) LN

-
~

Dr. Miles Zinfz approached language from a more analyr1c 1
iew polnt helpxng\the traipees to see the value of a dxagnostic '
pproach to language acquxsi,ﬁon and thW need for greotor word

ttack sk1115 : The trainees were shocked at the low Level of

omprehension of Bnglxsh of mosti of the school children, but
ere quick to note that if more teach1ng was done in NaVajo tH

4 1]
O . . * . ¢
. . , . -
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*he ch11drer would le;rn more. They q}so expressed thg need for

V. /]

h*ore work on how to| teach Ehglish a§ a second language anB ques;
‘toned how could théy belp n 1ncreasxng»tpnguage comprehénsion.
Dr. Harold Druonnd poi ted out how a good sotial stu&x S ., .
' "rogram could be a focah pox\t for organleng an 1ntegrate& ;ur-
*1€\Tnm xnvolvxng 1nqu1ry indo all area$s of learnxng 1nc1ud1ng

'skills acquxsxtron H1% grap‘xc presentatxons of social stud1es

‘e . | T

teachxng offered a good bodel for the traxnee§ to follo , and the
‘ C

[ N A
trainees were able to use manyiof Ris : approac es in the r own

s N

mxcro teachxng and class oom experxences ' R

.

Dr. Paul Twceten cont nued his work with science and added

N
-

mith to his teaching. TQ trainees were qgick to com rehend how -

. . [
the presentation of scient féc theory and investigation could fit

into an integrated curriculum and help the Navajo'child to better .

understand fhe world around him. The théory and practice of math

* is a more dxffi;d&; field to work in and all Qf the trainees wanted

’ ‘

more wonk in "How ds you teach math to children?". '

Q

Dr. Lewxs Dabmen in Educatxoﬁal Foundations gve the trainees

.an’ opportunlty to examxne and evaluate their own value system and

3

. to try to flgurg 3ut what and how they wanted Navaje ch11dren to
- .lea\k The traxnees seemed to be involved 1n what thex really .

believ d"was mportant for education. ° v ,

- - .

A major portion of the traxnxng this semester-took place in

Ce

the classyﬁyms or x:Lm1cro teachxng se551ons in' the two school.

The first exght weels at Toadlena were faxrly unproductive. The
admxnxstratlve staff paid only poor lip servxce to the program,
~
As a result " the teachers treatcd, the trainees as second-class
I‘“\ .' «
EMC ‘ " - S ' R

Aruitoxt provided by Eic:
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"e“‘ R ’ ) . Vi ."-
. aides to be told what to do. The trainees. being very. Y
sen51t1ve to these kinds of tee11ngs were reluctant \to ma*e any
i B R4
suggest1ons ot to try nything e, .- A SN

O
t

A} Sanostee the ad in1strativc staff was moré codp-

erative and pr9v1ded g eater.opportun1t1es, including empty

N

classrooms for micro-t cb1ng The teachers were very S
w1111ng for the tra1neeS to take small groups, of children

for n1cro—te&chxng, Some even commented that it .could

enr1ch the chfld 5 learnlng exper;ence‘ Since boh ,

schools provided very ‘poor teacher models we did much

nicro~teachin5’tg/(1d the trainee in creat1ng his own \
T . "\ . o
model, - 5 .

> ' ' ‘
__{\ contract system £ora¢%ass York and for grades was N )
. te ot 1 L
started during this semfstereso that each trajnee could: v

[ -

1. Feel responsibl for ! h1s or her own work

2. So that each person would heg1n to develop

o 1independent-ways of. work1ng Witln the system. i
ny ot : * ~
3. To model the 'idea of each person _working . '

wn léyel of work

3

See’ the attached base contract There were mod1f1cat10ns

and es made to meet the 1nd1v1dua1 needs but_ the .
‘ }1 0 ) . v
bace level of requxr d work was ma1nta1ned :

| The traxnees re 1sted this app;?ach at firse, wantrng

\
\
some one to make all of thf arrangements for them .and to . L

tell them what to do. As the1r own conf1dence grew and
1]

as they were able to ‘evaluate' the1r work they moved more .

¢asily into making advance prqparatlon for their groups,
L] . o ‘A., . [N

}El{lC"» ' L 9. - .,

j '

. .

o f ‘ ,
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~eR7 \ . Lo
;e : R
w1th the regular teacherst or u51ng the 11brary for a . -

resource or even mov1ng out of the classroom into some

community activity.’ ‘1 ) .
Some of the positive sighs of growth shown by most o
oty A v N
» of the trainees:”™ .

1. Moving into.integrated planning for their micro-
teaching sessions, using not only'a "social
studies unit" but involving language arts, | '
“reading, even science and math in planning fot
‘more whole kind of experience. .
2. .Reallz1ng “the need for pre-planning so that they
\ might, ,,;ter research what they.wanted “the ‘
childrén to learn and tb gather necessary. materials

\
m \ .

Some of the areas that we dxd not meet with complete

to facilitate 1earn1ng

L]

success were: ) . v . . .

1. Assisting the trainees in know1ng the value of ~
.working with small groups. , <
'
‘ 2. Helping the trainees acguire some of -the classroom
management skills to make small group work easier.
. - «’e ; ° .
3. Assisting the ‘trainees in a more realistic .
' evaluation of,children, so that they do'not
expect too much or too little. . s g
L]
'\ 4.. Helpthe trainees Be more aware of .and to use "
' .+ ‘other methods of learning besides."Adult telling"
or "talking to" br the: prxnted word.
L oee’ ~ . \ .
5. Help the tra1nees gather a var1ety of materlals

and "stuff” to use in the classroom’ as learnlng ,
q naterlal

Th1s semester xhe ‘trainces began to see how they, as o

N, LI T, Y
1nd1v1duaAs, gould begin to work in ,the classroom. Theit o
' T 0 * N ' *
o " g - Lo
MC . lo . 0
- , : N
rorecrosieio enc) . . - . P

——p— - = a—— -
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confidence p t only as good hﬁﬁhﬂ beings but 4&s teachers
began -to gro% and they began to think and plan for "their
own k{;ssrooms." A number of the trainees said that this

- - ‘ — 'Y
was the first time th§3 felt that they really wanted to" .

.be ‘teachers and work ix\b\giii;:oom with children. The T
are thinking of how,and what they can teach a Navdj '\K

" to lmprove their educational system and how 1}

.
¢

& for the ch1td to begin his bas1c educatlon in

(S

Navajo,languag .

I hope that in the fall .semester a number of the

ainees can be assigned to their own classrooms as

Te&ch1n' Instructors so that we will have the opportunity
" of develop1n a B111ngual Curr1cu1um to be used and tested

in a class§pom. I would 11ke for the tra1nees to really

* try out the Integrated Curriculum that-they are interested
n. 1 would also like to see some assistance an ggdance .

glven f"*t*‘“8111ngual K-3 programs, especially at

e

Sanostee angzzgis}ena as, these programs seen to b flounder-
ing for lack of aid from the Adminisfrative and Educational

Consultants.

Aruitoxt provided by Eic:

o
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o - TITLE VII BILINGUAL EDUCATION PROJECT g

R T ' Safostee' Boarding School i )
’ ~Shiprock, New Mexico 87420 *
¢ : N e \ . . | -
. VoL T - April 2; 1974 .
, 3 e ol ' R
_MEMORANDUM - S
TO \\Txtle VII Tnaxnees and Sanostee Teachers/Aides
4 FROM Lenore Wolfe, Teacher Tra1n1ng Coord1nator \ v F
EUBJECT JUVYOR,BLOCK PROFESbIONAL TRAIN?#G PRQCRAM - Student Contrac
A N
;\\\-‘A Grade - M1n1mum requxrements Lo ‘. i

: V1deﬁ tape one micro-teaching session and participate'in the

"evaluation session. (This may be in any selected ares.)
o

. Socrél Studies: Plan and teach a four-week unit.
A Science: Prepare and teach twq units and teach for .five
weeks. . ‘ ' -
Currlculum Prepare R Resource unig based on 3 Navajo
o 833?7____17' . . ", e
) . o + t A
~. B Grade - Mmmum ,requirements: » .

. ’ -

~

. ) ‘Tape cassette| - with an observer - to be evaluated by a

small group (Languggs\frts) B —_

Soc1ial Studzesh_ Plan and\‘each a three sess1on unit,
: . K ° .o

Science: Prepare and teach a three week unit. ¢

Curriculum: Prepare a Resource un1t based on a Navajo

[anguage book. " \ ..

. . ,
Crade - Minimum requirements:

AN A )
~ Eight/one-hour sessions in classroom. Emphasis.on Lang-
ugage Arts and Math. '
N ?hree mxcro teaching sessions with observer.
- - Establish one interest ced&er in a classroom. I

Two pdrent visits, \ . ’ .
Sw:ial Studies: Write and ﬂeach one Social Studies Unit- ¢
teach 1n at Teast two sessnons o~

Q ' Science: Write and teach one Lience Un1t in at least

. -

. EMC & two sessions. . 2 '
A <~ . - .

“s b me me e e - .‘a el e e e v e
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v oo OBSERVATION IN BEGINNERS (5's.§ 6's) LT
I am appalled at the way the childréh sit and wait (
J 5] .

fer something to happen. They\are herded. into a place--

. circle or desks and cha1rs--and there they sit! Waiting .

N

‘ ?
t for what? A )

Holdiné paper and pencils distributed.bf'some tower-

ing adult who then sits)at the desk J‘L1n a chair apart

or maybe-;lf they are lucky-*-moves from one ch11 to R J
I th."talk1ng softly to tha$~2he chxlgjf‘ﬁybe i 'ey H .
R are re 11y 1ucky ta1k1ng in Navajo. She.may ev put -
¢ her am (ound them and really seem to care about what ”ﬁ
. ‘one or two 11y think or feellor say. i"l‘he other 18’ L
or, 15\\“ ! S L - v oo -

As the student teacher discusses the seeé%blant1ng ",
(a science project), the ch11dren sit for a wh11e quietly

or restlessly with some conversat1on in Navajo w1€h an = .

v

] occas1onal English word "tomato", "rad1sh“, some beg1nn1ng L.

. adti*q*y w1th'penc14 on the paper by some. Aqt1v1t1es 3T°~-

~

a broken penc11 point, name wrltxng maybe~ doodllng,'markxng .

(A3

- X

p1ctures the teacher has given them, w1gg]1ng, ﬂ%e NavaJo
TA s1tt1ng aﬁ\{EL sleep11y, “in hen.own apart world, not

mean, Just some prace else’ 1nstead occas1bnal verbal

d1rect1ves, apparently meaning 'be st111ﬁ'
. ' . .
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The Anglo teacher’ensconced~beﬁind the desk %eading
oT wr1t1ng'her own thoughts and problems with no involve-
ment wlth ths chaldren ‘r‘even the rToom but with. an

~

occas1onal glance at the clock. T1me moves SO slowly-vdll

recess r.ev\ér comes --she tdo 1s bored to distraction. She

.

fxnally leaves,the room. The .one person involved with

. * & SR
. ‘a child 1s the trainee working in a one to one relatich-

~ {

ship. She pr1nts an experlence ‘chart for one child.
__She 1nvolves f1ve ch11dren 1n an observatlon of plants
growing at the window, thrge more with another group .

of plants The ch11dren sesp br1efly interested 1n the plants._

The tralnee noves on to another individual child.: She NS

kneels besxde the child as she talks ahd 11stens, wr1t1ng
4

what the child tells her in NavaJo. The rest of the chlldren

-

scr1bb1e On paper, bang penc1ls . small wmder--mth nothmg

‘e
o
’

to do& . . . -

P A couple draw lines and "praot‘ce".writing. Some
draw pictures of tomatoes. Some have crayons and just‘

LAY i
- draw p1ctures. A child hands. a picture to Anglo teacher.
She respir "Yes, isn't that mice." Same ch;ld shows,
‘ -
4 -+ the p1ctu o.the trainee. She looks at the picture, ‘\\

at the ch ld and responds in NavaJo (tal*s about tke ~

. nPLCture)- She directs the child to the next task

A . v ’-A
. .

2[]2\13 5 \Siy , jLéi ' | } = _'

wll Toxt Provided by ERIC
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1

"The trainee goes to anathér gréup, a small group

gathered around. She is warm, smiling, responsive,

-

1nterested 1n what children are do'ing. . ) .

N Finally, general act1V1ty in the room. BUT noth1ng

-

_to do. Children wander, cpat, look, hrief contact w1§g

" 3 .. .
observer by some bolder'souls. Even a word or two of «

English. A chrild brings a p1cture near observer: 'a

£}

“story" about an elephant. The child does not sgek
_atteﬁ&ion;but w?en observer cdﬁment§ on picture and

“reads” the'words "elgphant, hlue~yhjte:and,re4"{‘thp child
. beams_and nods head. Wheh observer asks his name, he N

respondé, "Lalo". Chaldren gather around trainee on .

. N . ’
table, chairs, laugh1ng, belonging! Talk1ng to the . k
adult who seems interested in what is happening. )
2 B - ' . ‘
v, e .
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3

3

1

4

4

i

; L L Y

E . This is a report of an experience teaching two required .
upberiivisioncourses on the Navajo Reservation. The courses

) ;

weTe Educational Foundations 300--Himap Growth and Development ,

° ;ng Educétiona} Founda;}ons 316--Léar ing in the Classroom.
They were taught dﬁring second seme;ter“;f the 1973-74'academic
) year and took place at Toadlena-and Sanostee with the sessions »
di \nded between the two plac ,.// : .
ASequacy ggh;earning Envirdnment ggé Materials -

3 One argument of on, i;gfgducétion {opposed from resident)
f’ is Pat stuhents,?jynp;'Senefit from’the_facilities and varied
3 ; expe}ibdces which a‘ﬁﬁiveksity'can o?fer.' This is a legitimate
1 .argﬁﬁent. Not only are fewer xesources ava1lab1e s;fékis,fflv*wm
jgft;;archéé?(;ities and cultur;i events, but the personal inter-.
J aot}on,\hich takes place between a range of different people is

no ossible If oné aspect of growth for Navajo students is to

N
.-

,!Z{ a transcend1ng of a narrow perspective of 1ife there must
be more human contacts with a wzder range of people. If on the
) other hénd there 1§\a concern for fosterang a sense of "NavaJo- .

\
> ness" 'and a more pog\{::e and stronger:§1n§ular cultural .

1den%1ty, then on-siteeducation can befter generfate such growth.
4

Both are po¥s1b1e and legitimate but it night take nore time to

work through both phases. - Vo 2.

At the undergraduxte 1eve1 where educatxon is not uSually

1

.geared to'a large amount ‘of research,.adequlte laterxals cln

.

vuite easily be made available., The latericls availtble are on

R K8 i e, . . LI ‘1
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r
. KK

'~be 51mu1ated, and the ease with which any native .can ‘move

abou the own community genﬁrates potent1a1 foz 1mnediate
. b, [N

. and Honest 1nvolvenent
The S udent s_ ‘ j ' - oo

T ,
Th tu%ents are individuals and any genera11zat1on will

a set oft dynalics dxd exlst 4br the group as 1t does for an;

o

o other gr-uﬂ\ There is a difference between th1s group and Toups.
of studenus ‘at a similar stage of’ professxonal development hat -« .

-1 have had\opA UNM campus. SOme Qﬁ the d1fferehces are: this gro
was much le s \verbdl, neither 1n1t1atxng topics or. pursuing
po1nts that :hefexpected to generate d1sduss1on' they ‘seeme : A

. ' .

to be more con ghrtable in deal1ng w1th concrete 1deas and tasks
+ VY

than WIth abst act 1deas 'and genera11zat19ns, they léatqed in

RIS

passxve rather ban actgve w __group members seemed to\exert
) \

1t1ng and con-.

trolling. "‘4‘ .
. . cy

' - . LN .
Reasons fo} the amics' arg specu}ative t1I attribute s¢ =

; very rigid” structure- scho 1 systems' many of thenm lackvthe
"sophxsticatio(g\of the cypical student at the gﬁhe'of being - >

. -‘~:‘-ts,~sOIe of them vx‘y the sutuatxon as’a Job 4nd assume

ol ’ . et e ' .
CERIC . A .
p) A " N . v
(N \ 4 ' .
. \ N N . . . - —
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‘- H ,

. a BIA posture of doing the minimum fjobs are
. stipend is generous); I am culturally differént--I'm white.

. In’ out- ofsclass situat1ons, the studen were warn, fr1endl ’
K y

L3
. and ifterested in me. I feel that I deve oped a good personal
relationship with them and that they fee more comfortable

about trustxng.unlversxty personnel

Payoffs. Personal and Material
— T

~ o, On-site education requires 3 compitment. A commitment

. T N »
+5 ideas and to people. That commi ment must be strong enough

AN

. to overcome Qhe boredom of the tedxous task “of arriv1ng at a_ .

S w - - A . T TV S DY

site for on-site educat1on Sites are not chosen on the bts1s

wf accessib111ty, and any person who is dccustomed to bezng

)
productlve must accept the roal1th thag the major1ty of t1 e

icvoted to the «task 1s clearly.noﬂproductlve 12/the Sen§

erect activities related to the students and thelir {earn1ng

I feel that I Had a strong sense of sbc1al cénsciousness in what

I was do1ng--1t was raght, and the feel1ng of haV1ng been in- ¢ \
\

L. \volved in a mean1ngfu1 endeavor made other.th1ngs tolerable,
. ._-",". ~ Ly

.

,;...,..-—«
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By the fall‘senestet the‘différing abilities of the.

tréxnées had been determxned "and it was possible to

beg1n productxon of materials combining and ut111zxng £,

these sk1lls to the best advantage" A number of books o

'were prepared and pr1nted by the end of the spring

. .

semester” ~ .
R

3 . , .

Assited by Paul Wilson, Navrjo Reading Study .

artxst, the tra1nees produced two books usxng photo-

S e

graphs, "SHILA' " nnd "ASHDLK'GO SHIBEE AKOHWIINIDZINII"

These were prxn:ed ;n duo tone. . . . //

Rodger Begaye a capable artxst,,learnéﬁ color
. .

separatlon andlwrote and 111ustrated a .three color

uork "{LASTSII}" Berniece Blackhorse set the type
l 2 "o
Paul and ttta Ya'21e were "JOHONAA'EI' DOO NAHASDZAAN
Etta set tﬁe typq and Paul 111u€trated thls book about

the sun and earth. Pr1uted in fu11 color this is an

e

attract1ve and effectxve begxnn1ng‘sslg\\ k. |

. Jerry Henderson grcte and 111ustrated.:;\\fmgﬁi;b

one 'DINE T' A,(AKocl AT'EII" and "YII' BAA HANE'" whic
\

appeals to the children's, one of horses. .o

Using the 111ustratlons from the Navajo aeading Studyw

Navajo calﬁrdar pr:ated by Hc?ry Hillson Co. supplemented
" L ') N . '

a

EC-‘ 19

..
P

ot Bt Py £ O W A & O AP "




raryl McHarney

¢ . .

N _ing ' ' . o .
.,.ge o - - . . .

e add13:9nal draw1ngs Wilfred S1sco produced a~compre-

Lensive boox about Navaje weaving, the tools and tech-
nique. e - . . . -
Ray Nahkal wrote and ‘i1lustrated two books on safety .
at hqmc,\”uoociADI ADAA'AHAYK" and safety at school, ..
"ADAA'AHAYA " that reflect a parent's concern for the .
safety of his chlldren in 51mp1e'but vividly graph1c
renditions of what happens if they disobey safety rules. el
' Benue;eBlackhorse wrote and set type for an adven-
.ure story about a nine year old girl, “Hilda" that was >,
illustrated in three colors by Caryl McHarney, P
Nora Belone wrote and set type for "NAADA@ HALEEGHI
BAA HANE' ". It was printed in one coldr using draw1ngs

AbvaLarry ‘King,. NRS. artlst . et e o ,ﬂWﬂ;A;ﬂ

' Works in progress at ‘the the end of the semesier were
My—eﬁe+eﬂ by Wilfred Sisco, "S ange An1ma15" wrxtten by

the Honthlv Reader by Nora Belone
Evangellne Charles. j
The trainees who fxnlshed the1

.books, began

et of film and ecorded soun

tee. They shot 14
music. It is pantxally ed1
and flnal pr1nt1ng

but nee s sound editi

0 .

-
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-
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Harold Drusmond
Spring 1674 Report 7

Y -

e JUNIOR BLOCK PROGRAM

SANOSTBE-TOADLENA . ..~ . -
SEMESTER'*II, 1973-74

¢ . » P .I'A

General - . - N

Enjoyed the four dd s j spenc\yitﬂ the’stuaents--. . L

0
and thsy seemed to é reC1§t§ understand what I

" was attempt1ng Yo do. worked bas1ca11x\\on value -

clfrifiqatioq; que§tioni to rgise ;heulevgi\?f ‘ ‘

‘ . . thinkinh; planhing f6r socr§< studies learning \ .
\ teaching (short range and long ran;e) based uﬁon\ .
. object1ves, skills; and gamin;\\

R “MOSt of the individuals in the group

S

were persons \
* "of réal promisé. A few seemed to be\reluctant ' N

learners. (That's about the way it i% on cémpus;i

too!) ,
" 3. The bas%[ problem of the on-site program, as I se‘
' it, . is prOV1d1ng effect1ve models in the school ‘
- o clas;rOOms. (That s a problem 1ﬂ Albuquerqne, too } ’
3* - a ‘ ¢ pcr;aps not qu1te to the‘same degree--we do " have .

e . -more t-ea'chers to. choose among, and‘*‘qontmnmg L

. contact locally ) W1tp1n a few xears,\ t such
. "
centers,.we should have a number of our own graduates
to use as nodcls., In the meant1le, probabiy, pore

dehonstrat1qp.geach1ng'shou1d pe‘provided by members:

. of the instructional’ team. . .
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¢« [y

L

: 4. another problem of real concern to me is the

general educat1on" component of the total progran:

courses offerpd there may have the same titles as

' . ones, glven-taken on cempus--but Eﬁey‘arq different
out there. Much af the "atmosphere" of a uniyersity j

campus s1mp1y can't be proVIded there. As the
p{ggram cont1nues, I'd think ser1ously about more
. 1.' I frequent v1s1ts by the students to the dampus when ‘
K c 1ecturqs, plays, concerts, etc., are planne& and |
2n earlier on- campus exper1ence--the sumher efo;gf/”’

the junior block. Some coordination with Nat1ve—

Ameri;an Studies Program activities during the o
’, - : .

superv1 e their performances, use them’ as res urce

N ‘;)/ B persons, and}gcceptvsome respons1b111ty fpr pl%nping
<\ - cont1nu1ng'&earning experieﬁcés for them tre:ﬁing,

dlscu551ng, exper1enc1ng§ th1nk1ng) so that they .

- - .w111n\f9t\ Settla bd!:k mto the BIA Boardmg Schoob .

N , -c lturq Most of them have come through that

xg;};gnce, andjmast’ them are pretty support1vet
. » i

£ schools s they are, except for, more { nstruc-
. I ‘ R
" tiom 1n Nﬂvdyo langYage ang &elture. ' .

. [y - :

..22'

> .
N . ' \ ' ¢ N A -
B . . . . v
. . -
. v o aslll i sl d :lgv - - ”T‘n'"
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. \

ﬁays to Im rove the Program
N \

1. Sch dule special persons from UNM, as I was, at

Y

"leapt f1ve sessions on-site dufing the f1rst half

+ 1

of Jthe semester. A majority of my visits were.too

lage to have the impact on praclice that tﬁey might

a have had 1f scheduled earlier. Schedule one visit
\

2. Each vL51t should include\ two hours of observat1on

Lo ,5. Improve markedly the sett1ng in which the instruction
i - is prov1ded The classroom 1tse1f should be markedly
hged It should be effect1ve1y equipped for ,.
J¢ aud1q\v1sua1 aigs CHTEEEout curfa1ns overhead

4

L slxde, and motion- p1cture proJectors, screen shoula
R .
. be purchased and ava11ab1e for use without prior

plann1ng), chalkboards should be usable and chalk

-
~
P B

should be ava1lab1e--the ones in the classroonm.
-, wwere almost totally useless; chart papen,fdﬁglc \

N markers, etc., should be prov1ded; storage units
i N < .
’ . ; . ', ”

. 93"

PN
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for personal belonglng should be provided eacq

~.. studiﬂ@, the room should be carpeted. A 11brary -

' a f fly adequate one--should be developea

a par of the total’ 11v1ng:1earn1ng center.l Res-

4 Y . .

W ., .
keeping\ the Eq&ver should be given to the stidents--

and céné\awx supervisi hould be provided by\the \\'

L \ .

\ 3
t

"staff. In other words,j\the setting itself shg 1d .

e

B [,

disorganized

y ‘ rummy . . .
4. Evexy week, two of the students 5hou1d"bgn a“junior °

... .  block group on cémpgi; “Keep a dormitory room \
NS 'avallabre for them heyr;%ﬁbd\{féirn with 1deas
) . to share The junior bleck grogp/ n ampus should, .

the 11v1ng learning’ exper1ences for on-chmpus students,

whxle the students from the reservatron would return

to the on site. center w1th new and different perspective

S. Eliminate the late afternoon §ess1ons with the school

s

|
" staff] gnd ﬂhlt giving cred t for |non- defen51b1e
|

[]{j}:(. experience.” One meeting semeste with the staff . .
— [ : ». . r -

P . /2341 \ .
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\ and each.professor to plain\what is being done

>

might be desirable. Thé staff shou{@ be expeceed
tg‘attend a ﬁ:SFr schoo somewhfre for credie
- exper1ences--to get out, 0f the cultural setting to

. : extend their 1ns1 hts. Teachér aides who-wish to
receive credit should be scheddled into the block

. e on a part~tﬁ?e bas1 fgy two or three years.h

Overall” T— \ - ' ‘ ’

1. Such off-campus teac;\QF should be jart oé\;:e -
ﬁgeepted {oad--ﬁ%t an overload--and a‘part the

7 re 1ar sa&ary, not a supplenent. \ !

woeT .

2. The } 0 per d1en is not suff1c1ent 1f\you Stay at |

" first.class places--and 1f you need to be away from

I home it s€ems’to me you should "go" f1rst class! ™
Paylng $1 40 for ‘a BIA 1unch, moreover, is TRAGIC!

- 3. I think there are going to be about ehght excellent
teachers out of thls group--and Lenqre and Lorralne
will be, b351cally, responsxble. Thoee of us Who

' blew in--blew off--and blew out probably d1dn t: [ m

make much dlfference. " o

s Q «
.

4. T e exper1ment should be,continued ¢
. | , o

.
[} [ .

[ W - I e e — - -
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! SCIENCE MRTHODS N v

1 ]

1

. . \
The general purpose of the science methods course was to achieve a

5 ~degree of scientific liteucy: fthin each of the students. To achuie
i

general acientific uterlcy, ed cntion in sclenﬁe is euential. Th \,

-

course was-closély tied in sequehce to the course most of the students

compieted, - Natural Science Por Teachers In EleNxentary School

e of scler'tce,u.

. Sc.:ientific 16terscy was build upon the knd

‘15 the working definition of science

process and content. The le;ow

as proceu' sed { 'clpss. Procdsses are h*’eby defined as being . ‘

~

- sepdvities cfo-noﬁ‘lyuemployed‘ inas 'entlﬁc apg:oach to proble-.nolving :"

or reuelng{x, and ate Itfur;her M.ated and exphined below'

. [ -

Obgerving - 28 nbmily defined, except that often. sclenuﬁc oblitvathn'

R

3 . 4n employ-ent, :nay determine, govern, or reltdct the\obler\'l:t

. tf and thereby- differenthte [} scientiftc'pburncwn frm
Yo . o~ - . \ : ] -

casual observation \ Lw I -

»
(d

;3 . N

',u ’ / .

Hquuring - as nomally\defined, except thqt atudents may engage in typps

\o § of
of measu:eme\t not previousiy used in the clemencary lchooh;

{.e., weasurement of mlcroscopic fleld, use of bahnce“* etq §

Cuuu’ying - the ablltty to differentiate by the use of pre- dctemine ) "
' "“ . IS - "‘ - A»‘,
¢ N *"ﬁ gﬁﬁﬁ}t

~ crlcaria s / , . v o

M . . “

o v

Data proceuing - uhich is seen as having three phasqs. -
AN o bk
couectlng and/or recording - transférring obutvttiom t

+ ' and experiences {nto meaningful . fnformation.
. - . P .

’ ' organizing - arrunging of dfca lnt/o u'uble ca‘tegortés. ! v

. -
" Al

Iy - -
e comtnuntcatinyg - relatlng data to o‘thera hrough' various
e Y. ,  Teans - charts, graphs. duwingfa, reports, ‘etc,

Evaluation "and !h erpn.tacion of Data - the lity to us'i data meaningd

/ .
]: lC fully 1n order to solve px:pblew? or make inferences, )
’ , 2 6/ . Ioe

. ' -t 2 o
' ROANE] p ot . .:.},




seen as havlng three hpectr

- the lb(llty to state a x:guof\ed solution K
tcome to a future problem or event. . - .

- the nbllity to use past experiénce or racctued ' b,
ledge to forecnt eventullltlel

thearlzinii the nbluty to st&te wetl-sugpo ted genqnll- et

zations about experiencel and outcoaes,
. “
)hnipul‘lng equipment - ulf—explnmtoty } .

% AN ’

- Using lclentlﬂc nout{on and terminology - ulf-exp‘}nnltoty, except thnt ' .

\

should grow from a logical need and éxpedience,
, +

and -ot from a teacher's desire to‘.cnn'fictua'l knowl’édge'

this ability

s . fnto a n:ude t. ] L e ) e
. - . . — '
M v ] R . ~

s:lence as content is usunlly thougbt of ln the Yold uay" - lctehce

n:n static, ﬁxed collection of. facts or :mthn nbouL'our world that was

~. ) v

iproduced by lo-evhnt,_pecuuar peogle qnllod scientists. lopefuuy thu ,

‘——e e e = = g v e e —— - - ot P e — — - e
\ - — = e e g e v

\‘ conceptuulintton ofa nclencht and hu productn was no-evhnt dup,lnced ﬁy :
. « P i
alternative ideas dudn;/:hqmcunl Science cburu wh.en the, students._ . -

- cctud‘ly vorked as .&entlau and produced, knwledge nna }h,u gained lnnlght

0

l N .

lnta how tge content of science h px’éduced . -t ¢ r
~. \ Te \ Y . . .
 J The Mte:Med in lnstructlon were fton three currlt:ullr projectn .

developed by ‘the Nl\tlonll Sclence ?oundltlon l‘hey lte. (1) The Science”_
BN
o cunlculun Iuprovenent Qtudy,/?}) suence - A ,Pr cess i\pproach (3) The -
Eleaentu, Sclente Study, The followtng nu br ef Suuuln o’f ench project.

The Sctence Cuch..lun I-provepent the SCI5 lpprolch to telchln;

»- AN \n 4 ._\\ R
“

lclence. ls d’tffetent f:‘m ESS ln thlt lt "f ltructured 'nd there are lpeclﬁ.c

) nu:zom‘ths betueen unlts It'ts dlffuent £m AAAS, ln tlut no single
PRS-

L .

npp{ouch nuch is pxoceu, is so huvlly eqahnsued nnd nlno thc tencher
% u ;tven gtelter treedon in uquenclng*“é lctlvltlu bdth ulthtn and |

. ‘l‘he philosophy of*the _approach is gly‘en in the. following

.‘,, 4
_Y
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e gtatement: . o N :

~
¥ B

The Science Curriculun Improvement Study is developing
ingraded, sequential physical &nd life science programs for
e elementary school-progranms which®in essence turn the clnu-
room into.a 1abon!bry Each unit of these prognm is care- |
fully evaluated-by SCIS staff as it progresses from carly . |
.7 . exploratory stages to ch.. published editfon. The units. ) |
. ’ originate as sclentists’ (deas for favestigations that
e aight ‘challenge children and thic {llustrate key scientific
toncepts. The ideas are then adaptrd to f{t the elementa
school and the resuldng units‘are used by teachers in regular
classroons Thus they are tested several times in elementary ’ |
schools: before they are ﬁu}alished T -
. , i 'y
3 LN \I"h'c emphasis here is ,a{\ the fundamental cqncépts of science which, to
. 4 .

SCI15s, ha«e(buth\process and confent dimensions. Both’ ;Sro,ces‘s and content
et F i “~

[

D P

- L4 - )
are es/;}n?htkl, art of the overall whole called science. Lawson describes

4
. the desired procedure :husly‘: ) . K ¢ )

{3 ({he study) is engaged in tryin; to f!.nd out how )
+ «> sbienge can be taught to children i{n the elementary graden 8 |
b, , " *  in such a way that the children-will learn that while scientiﬂ.c -
. _ideas are based on observations of ngtural phenom‘em,*thty S ',\;,m
are alsothe product of humn inventfveness and 1-1311\1&100
and that for any idea to persist and be fundmental in ac!.eucg,' . ‘

—_— 1t must be tested a@ninst ﬂarther observltlon and experiment,
w N KRS
“An important question is, How are these ton;epts of scLence Aintroduced
R . Sin ER SNV
to the, ‘.hi. .dren The study hu adopted the Bo).loding teachtng appxo&ch'
“The fundamental concepts of thk physical and life 'lc!.ences“ are, ;
- 1ntroduced by the ex;lcrqtion invention, and dlscovgry nethod >
c of teaching. Tpe general strategy is to first let the¢ children . .
~ explore preselacted science materials. +1n the physictl sc'i.'enceo e
k] units these mtertals_’may be simg’le objects or Systems, whue
—\in the 11_(;: sclence’units they may be aquaria 6r other smnll 2, -
ecosystems. The children, Are q,ncoursged to exﬁlbr to discusa
. what they ofserve, and { ls.k questions, !  Then', toJlp, the
. ) - childyen achieve 2 deeper und’et:undtné the teacher :uggests .
. a nely concept fot the interpretation o vhat is occuring; this, . .
/ is culled ;he inventi.on. The ;hiidren ate then given ad tiqul 3-?.- "
- . équipmenz,tnd materuls so that they may see i\ov Lhe, concept * .
o, " prlles in other situqtlons. Their investigatlons lead them
to &‘.pcover new, uses of the cor;gqqpt Sonetimes ‘the tetcher w!.ll

Y . .
& : ~ '

N - LRt W

“an .\' -y . \\ W W

ISuzanne ‘Srewsre, ed., scIs NEWSLETTER, Mo, 12 i (Berkeley, Univmuy

-

P Y taltforniac qcience Curriqu o Improvement Stud -1968) P 200 T

- [ - Tam - i . . “ . \\“ \. K R
D N L.wsan3 s0 LITT S0 MICH 10 0, (Berkeley Setence .
Q - Curgiculuas varovemeﬂ tudy, 1969), py L .y N -

Y

T ¢
o Wi .
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, tavite p:bpoull of further experiments to test children’s
— {dea's, .and {ndividual children or :Be entire clags will
: carry out the suggested experiments,

13

.. From this nptment., which {s part of the !ntim‘iuctioﬁ to one SCIS b
unit, it can be seen that the desired approach is flexibil‘ity‘ on -the
teacher’s part in lreintion to the overall objeqhves Of the unit or

)

part of a unit under conaideutlon.' The desfred flexibility {8 further

emphasizéd ‘in this next statemen t. which al.so -appeu; in the introduction
.t K ] ' - ' A

-~

to the untt: - . .. . ' . v
» . . . bon® v
t ,s - < The '&t-"losphere fa & SCI1S°classroom is relaxed and yet
‘ controlled. The SCIS teacher has two functions:* to be an . ’
observer who listens to the children and notices how well ° .

they are progressing in their invéstigntiom,' and to be a .
. . guide who' leads the children to see the relationship of
, N their fiandings_to ‘the key concepts of the course. The
e ! teacher {3 not thought of as a pyvot around which the whole
. cless revolves, and is not expected to sumarize each ’
. s lesson or to'tie up looge ends into a neat Package. o .
., Since the teacher integrates the demonstratidns the \/
student manuals, and the ‘science equipment with the / N
O 7 chlldreds -activities, the teacher's guide might be thought
of as a bluep"?'int for thé course. The guide explains the
X objectives and structure of each part of the program, the
n concepts to be introduced by the teacher, oppprtunities fore
, Anvestigations to be carried out by children with equipment -
_—. p'll‘ov‘lded fn the kit, and ‘the role of the student manual.
Each activity {n the guide {s carefully descrl_bgd ‘.;b -give the
teacher the feeling of being at ease. Nevertheless, teacherd °
T "should feel free to incorporate their own idecas into each lesson,
"y, and adapt thé activities to the capabilities, interests, and i
needs ‘of their pup{la.l“ R ) L

(R} . e
’

LR \ - ’ -’ )
- 'Science - A ProcesJZAppr-u:h - in contrast to the ‘unstructured approach
v R \ ] . . . . ' -

" of Ess is the highly structured proceu-centered‘appro'nch of AAAS to

, ‘t‘uching science.’ Here. thé entire approach to aclence’&ﬁ{;h‘e érogru :
1"':3"-\\.‘. R N . ' \ * .. : .
o /&8 auhole is based on & set of processes which, are considered basic « ¢

SR PG . . ' . .

to al} lcienc::. Gagae, o;xlc"of the prine designers of the program, presents ,
™ . , PR .

. 87
ta fas Y P s
w0 o the approach n;—fgllovs: - L
LI N RS A N . R . B
. W e oA ¥ . (
n LI - .

v »{) . . .
R 3Jb\iii'§,o.ff:un. and Rc;be_rt Kerplus, RELATIVITY, Teachers' Guide 3
"’-".f_z(ll.eglngton. Mass.: D. C. Heath and Co., 1968), p.2 .

. I;} (%I-b‘id, pZ. T L , N . . :’
A "‘~.:'! t‘ Y l . 3% o k{ . Ny ) " .




Paul . Twcted | , t/__f_________h_ 3
-ltncntdr~ bducstion 353 . . 27
?age tive ¢ .

- - -,

"{s that they are intended to teach children .the processes

'Helsurement. Space/Time Relations, Predlctlon and Inference.

-

The hos¢ strikiap character{stic of these materials

of sclience rather than what way be called sciedige content.

That {s, they are ‘directed toward developing fundamental . B
skills required in sclentific acitvities. The performances ;
tn which these skills,are applied §nvolve objects and events

of the natural world; the child(en do, therefore,“acquire
{nformation from various sciences ‘as they proceed. The

goal however, is not an accumulation of knowledge about .

any particular domain, such’ as physics, biology, or cheml:try,

. but competence in the use of processes that are baslc to

all science. ‘
* « Thé exercises of parts l-4 concern the'processel called ’
Observation, Classification, Communication, Number Relations,

s

A, varlety of content is used to support the learning of tleae

skills. Por‘é&tagi;. obsé ation'exerciges deal with colors,

shapes, textures, and sounds shd {nvolve such objects and.’ s

events as magnels, plants, weather changes, kolling balls, .
anfmaly in motlon, “seeds, and growing orglnlsmsg The

exercises in éach process grow increasingly complex, making

use of what the’child has learned before.. For example,, an . -,
early clltllfication exercise treats tbe 'stngle~stage . .
claaaification of sets of common objects Gced blde, rough- . )
smooth). “Successive exercises introduce more complicated % ‘
clagsi f1cation problems, and an exercise in part 4 deald

vith 2 multiatage classification schema applicable to Lo @

N

_collections_of plants, anipals, and other objecta.®.. _ . __ .

KN N
As previously stated, thg approach here is highly structured and come

i pietel cae.ed erunq process whlch is considered more lmpbrgnnt than

o

either ‘content’ oz what Gagne clill the "Creativity" lppropch. He aums

4

up bl: polnt of view as follova' - i } -

. The process approach hag in.it a llttfi of both the "content"
and creatlvlty approlches Though {t rejects concentration
on any patticullr science, ft” extends the notion of teaching’ .
generallz&ble ideas and skills. While it rejects the notion
of “creative abllity" as a highly general tratt, ft adopts.
thesldea that @roductive thinking can be encouraged fn .. . R
relation to E“th\oi the processes of science- cbservttlon,
inference. corﬂunicatlon, measurement, and-so on., The
arzgoeat Ls that 1f transferable lntellectdil processes are v .

. to tesdeveloped fn the child for application to conttnued ~
learning' in sclencea, these'must be s#parltely identi'fied, .

\
Y

learned, and otherwise nutured in.a systematic manner: lt
s not enough to be'creative."in general"-one wu lel?% to
carry out critical and disciplined thinking in conrection
with each of the.processes of sciente. One must leamn to be.

Q

’

sciance, 7 J.nmy, 1966 . 3706, 151:4 &9. .

ERIC

Aruitoxt provided by Eic:

W ¢

sKDbe H Gagne !LEHENTARY SCIENCE, A NEW SCREME 'OF INSTRUCTION.

2

o~ .,,*.
V. L

. " . ' W \. hl
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-, thoughtful and invcn,tue in obserqing a variety of specific |

LT phenomena. ¥ in m.‘lnuipulating many differen; objects in space |

o ¢ .7 and tiae, tn predicting a number 'of kinds of events, as vell .
. - as in genera:ing hyporheses -

+ . + ~The sixth _grader vwho ha; learned 'science processes f{n .
this manner should be .capable of studying science in the bigher- K
grades in a way which is not now possible. . What is he ready N
for in terms of additional science instruction? This is a
most {mportant questio.n, concerning which one can only guess at -
the present time. .It seems probable thst such a student will
be able to learn about any given science, presented in
accordance with {ts theoretical structure, in far less time .
than, would othervise be required. Certdinly he should have 3 -,
better conception of science as a way of thinking and di.ecovering.w

7.

Clearly th'e’ {ntent end desire is quite different from the ESS approach

. to science. Not only the lctivitiee, but the epecit’ic sequence in vhich

-

they are td be taught le epelled out clearly in the AAAS progrln The

A

teacher ' is encouraged to fpllow the.sequence cuggeeted &s indicated Ey the
. - . v - ' H

" stitement "It {s essentisl for evelution'purpoees that the exercises be
. A
——— 7

uled in the spquence provided. The eveluation. vhich is completelt bued )

on behavloral object{ves, {s an_extremely inporta,nt pert of t.he progru I

and reflects the highly structured nature of ‘the approach. The following

" statement fummarizes this‘approach; . o

‘., . -

Eveluation may be described a finding hou far you have
progressed toward where you want to go. In Science -~ A:Process .
/ Approach the Objectives of the exercises tell you where you
¢ want to go. Evaluation of attainment of fhese objectives {s
done in four ways, all of which ask the question: Can each,
child perform in the way the exercises state he should be able .
to perforn after having the experiences provxded Ly the exarcises?
Two forms of_svaluatfon, the Appraisal activity and the
Competency Measuré for each .exercise, providé immediate assessment .
of whether the objectives of the exercise have ‘been atteined. -
\ ’ The Appraisal in each exercise is an activity for che AR
* whole class, but {ts purppse “{s not to provide new {nstruction.® -
Rather, the Appraisal enebles you to determine whether & ujotity
of your students e:teined the objedtives of .the exercise and
are ready to move on to the next exercise. This for‘ of eval-
uation {s for you, the teacher. - t-
The Cowpeténcy Henure is given to individual children Its”
purpose ie to provide quentitettve data about achievuent in the

~ L v

' B 6I§id.h\ A : - /

MAS SCIENCE - A PROCESS APPROACH, comzx'nm FoR IEACHERS, ldlc;lle-

' f‘-oue Publicatiop 65-22, 1965, p. l9 ‘

, e e o8t R
Y NG . - . o . . .




. Payl W. Tweeten oo %

}lecntary Zducation 353 - . - 29
¢ TR¢ Seven .
- .
» : Al . " ) ©
3 . '
. - . 8
o «* . experimental curriculum.®

A> extensive hlerntphy chart is provided which spells out the order .

{n dh.cﬂ the proce:ses are to be taught and’ the relacionahlps between
4

tbe varisus processes The teacher {s expected to teach the actlvlties !

in precisely the :equené; suggested, as indicated by this statement:
t

) * ' Each of the eight process hierarchies which make up the:
" _'tnstructional focus of Parts A thorugh 'D of Sciencé - A Process .
Approach has undergoqe a three-yee: validation study Revisions
ineach hlerai&hx have n made following each year's inves*
tigation. Gaps have been lled tn and_sequences corrected as
a result of what has been fo d out lbout learning experiences

— {§n_the classroom. The heirarchies represent a sequence of
/ fnstructional dependencies.which have guidéd the ordering ,
of exescises withln each part of the program. Thus, this M
entire curriculu science for thehclementary school may
be cherncterl:ed by the sequence of sCated behaviors (the
objectlves), one building upon another tsl the terminal
performances for each process are reached)

- W erm—-———

>

The teacher is- encouraged, however, to go bad
" behnvlors on a lower level in che hlerarchy chart as
o R e D s -

for children who cannot master the objective of the teque ccd ectivlty.

" The purpose is to gain the skill necessary so that the indlvidull child S

Or gOTUp can return to Ehe appropriate _place in the sequence

The Elementary Sclente Study - the approach to teiching science taken by

oy .
the ESS program {is based Q\ iandividial units which hlghlight topics in
- ©

:cience with little or no ette-pt to place thcse units into lny seQeence

for use Thts,phlloséphy is cleerl stated in the following statement of

R .

S tbe rationale of ESS' . .

. 6]
) The Elementary Science Study units differ uidelyk but they
. share a common‘’approach go the teaching of gci¢nce fh elc-entlry ’
* schoc's  Rather than beginfing with a discussion of.basic concepts
of sclence, ESS _puts pyyelcal -ntirials fnto children”s hands

\\ 3 —— ~ -
l' i \:‘ ‘L ~}
S1bid. P a’3 -, . L .
, PAAAS, SCIENCE - A PROCESS APPROACH, DESCRIPTION OF THE PROGRAN, (Hew
' rork Xerox Education Dlvftlon. 1967), p.10 .
' “J he o L L \-,‘T
L. N 32 .

, .
1 Rl . ~ -, ' -

[]{J!: RO : ‘ Y o

I | e ' . S -
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from the start and helps each child inveséigate through these
. ‘naterials the nature of the would around-him. Children’acquire
4 great deal of useful {nformation, not by rote but thyough
the{r own active.partlcipa(lon. We feel that this process
trings home even to very young students the essence of gcience -
. open inquiry combined wich experimentation. o ) .
_/ It is apparent that children are scientists by disposition:
they ask, questions and use their senses as well as their
reasdolng powers t5 explore their physical environments; they.
derive great sacisfaction from finding out what makes things
tick; they like solving problems; they are challenged by new
materials or by new ways of using familiar materials. It is
this natural curiosity of children and their freedom from
preconceptions to difficulty that ESS tries to cultivate °
and direct inté deeper channels. It is out intention to ’
. . enrich every child's understanding, rather than to create'
' scientific'prodigles or direct all children toward sclentific
careers. We want children to be at home with modern technology,
. not to be intimidated by {t. We have tried to {ncorporate
. both the spirit and the substance of-scelnce into our program in
auch & way that ‘the child's own rich world of exploration,
L becomes more disciplined, more q&nagegble, and tore snti%fying.lo

The emphasis is on children's experience with wmaterials with ltttle
N -

emphasis’given to orgini:ltion vithin 4 sequence. Each unit stinds.on Lt;
* PR ~. > . S

.

- - owm; 3nd~nlthoq3h teachers are encouraged to find and use Telationships
*  between the units, the relationship 18 not spelled out for them. ESS*
» - 4 R . .

feels that the‘choice of units is not very {mportant, as fndicated in the
! : following Btatement:
R - . t
Our program, therefore, {s not bounded by disciplines nor

- fenced off by conventional frontiers. Our materials are developed
sioply as self-contained units, each proviiding experience in a
particular exploration; each varying in subject macter, apparatus,

i level of complexity, and Ptyls of presentation; each guided by
basic threads of scientlflq lnves:lgatkon3lnquiry, evidence,
{nstrumentacion, me3surenent, classiflcation,,geduc;ion.”

" & 'Since ESS units develop around topics 4n which the basic ° -
threads of science stand out, the subject matter chosen is
relatively unimportant.- the path of a ‘mealworm and the rise.
of a 1iquid both can be measured; living*cells and wooden .

S blocks both can besclassified. Obviously ¢ should not %elecg
only the bright and.showy side of science; it seems to us thét
v Sny subject ghpuld be acceptable provided it'is not trivial
' and it relates to a child's natural envirqggent.l¥“‘
. . : 2

4

-«

Y ) 2> P

10p) eaentary Science Study, INTRODUCTION TO THE ELEMENTARY SCIENCE .
¢ STUDY (New York: McGraw 1L, 1966), p.1.™ Vo C

Tt llgfZkencary Sclente Study, INTRODUCTION TO THE ELEMENTARY SCIENCE
O 7Y, (Wewton Mass: The Study, '1965), p.11 ] .
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In summary then, ESSs _approach to the teaching of science {s as :)pén- "

. Joﬂ

jendec Jnd unstructured as possiblefwith the o'\ly xestriction Dbeing that

{

H . &
to form a total program.or used as a supplement to a school's present
13 * * N "
s : \ < . o . .
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) '1nto xthe Kg:hod"s cburse and taught by the same instructor. v

children must be able“to have {Ehe.experiences‘for themselves. It {s not -,
' . , . L v L.
sssumed ‘thay any school system will use all the units, and'interrehtion-
T =
4 .‘- -
ships are aot emphaslzed Jetween che .science tdeas’ or concepts found in s

the various untts., The a:tempt Ls to present lntéresting and meaningful ,\

N v

Lndtvtdual packages on topics in science which'can elther be placed ‘together ,

B o
It is ay opinion the students are vell qulufied 1n the area of scfence

¢ 5‘-
eeaching and vul' eerfom well when given the opportuni ty I beueve this

e e A Sl e I L

u due, in part, to che fact that the Natural Science.course was séquenced P

---
N
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. MATHEMATICS METHODS & ‘' ° .o ’

. ’ A . 4

Scme basic nu'uuptions vere .make concerntng the ;nth class that were
‘mls‘ta‘un. Mzoy of tlle lstudenu were lacking in math backgr;mnd' or koowl- y
edge of nath to enter int_o & course designed to &gnc!_r__t:ncherl how to |
teach l'rt'ne-ntticn. ) It was necessary therefore to t;,e\tv:rled ipproach

. LY

~ 'Y ’.
‘in the class. Por each area covered, it was ecessary to give necessary

L. IR - . )
‘mathematicsl backgorund to some students, a review to "some, and start

\ the area directly vith the remining.' This ruuLt’ed tn tcriinnl competenci
. N : , N ) .
of varying de'greu vhich are illustrated in the gndel recieved.
- ’ - 1
'l‘he text used was HOW CHILDREN use KATHDMTICS nterhll vere from
N

the Blmnury Science Study (}hth reuted) ‘_135.g{pifﬁ‘gld_Prqgug,;nndﬂ,

aew text series such as those from Bolt ‘l.he Cuisenaire materials were

)

used a grent deal as velt * ., 8 . - :
. . . , v W - .
L] * . " \
*  Course-Outline - O .

I. Genetic Ephtenology nnMAthmtica

a T am

' . Logic and Plychology- “n ~
B#sic Mathematical and Pnychoiogl 1 Structures _ .o
Hathemathnf Models-for Children's ‘Thinking: ~ °, ' .
| II. Plaget's Theory of _In{ellectuﬁ‘m: 4 . .
-:,, L e e , , g /"‘ . ——
TSt £ Devel ‘ ' ‘ ¢
: Stages of e:le op-e.nt ! . L -
. Iz’ !‘l:st Experiences with Number B ' .
A » Class and Nunber o .

L F h -Conservation of Number . L .. ‘
‘. "L, Stages of Development . ° Vs o T
*t R Three Levels of Counting to /mg Number Relationa .

., ‘A . ¢ Seriation {Ordering), Transiti¥l ty, nnd Ordinal Number
[ ' Place Value and Base Ten - .t oo
. Impucations for Teaching ' ~
w. ‘Addition and Subtraction * \ ’ . e . .

EMC / Grou;img‘ and the -Inclusion ,Re'lntion, o /ﬂ i ‘

~ -

Ao povidea oy e
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. .

‘ . ¢ 'Addlthber - . . .

< The Commutative P—operty of Addition -

} ~ The Assocfative Property of Additidn : :
k ' ," Subtraction of Numbers Expressed wzth Two and Three/Digi/n
P P prllcan'ons for ‘reaching Addltlon and Siby .
\( Hultlpllcntion and Dlv}sion NS .
. A N Multiplicative Classification (Matrices) .. , .
. Development of the Equivalence-Relation .
. Division into Equal Parts
. Implications and Follow-up Activittl/es/ :
. pistributtve Property of Multipli®ation over Addition,
. o
* VI. Practiofs and Proportiong - . . !

'Y Fracttoqs - .
) « . Exercise , N R !
. . Ragf{o and Proportion’ ’ -
- peed and’ Tlme : coe
. Propor:lom Problbi,}ity i oL ‘
* Geometrical Prdpgrticps G '

VIIL Time "

T T T T T G quenedng of ‘EveNy
L Phystcal Time p
: Measurement of Time .
- R Speed and Time s ...,

. . 3 4 . .
R ’ ot ’ .

. . YIIX. ‘Measurement ln,On_e Dimemlon’ . -

. - . " First Attempts at Heuurmnt
! . . Co’{aervation of-Distance and-Length:
‘ & * Measurement of Lerﬁth Cr 2

. X ) " * - Ispplications

.

N . . o .
“IX. Measurement in Tvo.and Three Dimens Lon:t Lo NN A
o . ™ A 4‘ . e
N +* Locating & Point {n o= Dimenﬂonq Splce el L
- “. Area Measurement .4, . PR feeeden,
4 ¢ ‘ " Hcasuz’ement ‘of Volume LA s \" “ ‘]" _ N
S Cohsuuctmn ¥f Equal Angles . < LU ey .
. e m plicathns for 'relching" * . L0, . °
v - Tey EEES P ] ’ )‘ - O v - '
< - ) . ’ \ } ." ‘r‘.\ ‘ - ‘ ) Tee ’ .
. lusfon L ‘ ' to
7 . Conc usi or\ \ R . ) . . t 2

I féel all of the ltudentt. can perform mlniuuy {n the aren pf nthe—

nulu vith soxe bétng nble“to cnrry sut u:h 1n1truction at n supm:ior- o C

K4

ln the futut‘e 'projectiom of the projcq’é

4

.o level Sreat eQ' help should !;é glven
t

L -
]: lC ln indl, idmltzed approAch to-bqlstering their personal competenciu.
L 4
. > l. * “' B
= L et 3{‘ _.,".. o
'H- — e PRLES - »

. am - rr e
v - " ¢




e d. Provxde the learner with’ a great deal Qf

. o had observed nothing and they had nothingfto_, .

) N :

say about below grade level achievement.

Miles Zintz
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CHTNG DEVELOPMENTAL READING AT SANO TEE

I made four vlsits to Sanostee gnd»vorked wi the par- ¢

ticipants f;oq 9:30 to 11:30 and from, 12:30 to 3:00. :

0

The following outline contains my basic‘pIAh and thé res-,

hd -

pgnses of'partikpgnté: ) . . %
1. Thursday, February 21, Toadlena

A. Morn1ng Session X .

\
r talked very briefly about reading and wrote '

“. on the board the four major jobs to do in’
teaching reading;

. -2, : ’

LAY -/

j . . ,
il a. Teach a basic sight.vocabulary of common 2
/ .

- words needed; - Co

-

. . & ] ) .
- - b, teath phonic and- structural analysis skills;

—

c. Deyelop comprehension sk1115 for reading;

PR

easy read1ng practice. .
N J¢2:' Then, I asked ‘the group to tell me:
» o Nhat hawe Jou observed about read1ng in teachers's

clagpes? Why are the boys and girls not read- '

ing up to grade level? They,repqrted that ' they
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v

3. I then,discussed three overhead transparencies
. N : I
a, Language Culture conflicts between teachers

e A

< and ch11dren.

- .

b. The trad1t1ona1 reading program contrasted
, w1th a b111ngua1/b1cu1tura1 program without
~',“ rigid tine schedules.

c. Examples of deep stfuctnre and surface
structure in simple sentences. .
Copies of these transparencies are in the
appendix 6f this report. ‘

[

4, Then I played two cassette tapes on which two

The

read;ng/gas’crearly beyond their frustratlon
leve ! ‘ ’

. - .

g1rls at Toadlena had attempted to read.

“On the board, we outllned the four read1ng levels
‘a‘ Independent Read;hg Level .
b 'Instructiona} Reading(ievel
F.i.Faustnafion Reading Levei Do
d. Capacity éeading (Listening) Level
B. Kfternqon Sesston, February 21, Toaﬂlena -
j * 1. I explained the method of mark1ng errors when
giving an_ informal reading 1nventory. The“
o - .a;k1ngs were discussed w1th re;pect to. the
ot

‘ two stor1es we had heard on the cassette.

- ae
.
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. service words in reading. Dlscussed thez

N

AN

We listened to two tapes I had previously used .

on which two Anglo girls had read a story from
. i '
a third reader. ("Oscar's Airplane Ride" from

Enchanting Stories, Third Grade, Level Two,

Gertrude Hildreth, et. al., Philadelphia:

wlnston, 1952) .

The method of marking errors is found 1n the

< mmnrgpzeEt
appendxx We c13551f1ed these as one instruction-
al;. one frustration.
I'gave each participant a copy of the Dolch&« .

Basic Sight wOrd List of the 220 commonest

v

- dmportance in.all children's reading. ;

We Yistened to one girl pronounce these 220

. words from the tape rechder, We counted about

v

thirty errors that she made., We talked about

analyz ng the'érrors to use the peaformance

as. a dxagnostlc test and I gave the group a .,

. )

chart which 1nd1cated that 190 service words is
about right for read}ng at the second graée .
1evei for 1nstruct10nal purposes. >

I talked about the cldze procedure, giving the .}

‘rationale for anticipating_meanihg in/lines of -

print a*g the manner intyhich'cloze is constructed.
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. pend1x: )
XI.;Iﬁurgday, 1érch 14, Toadlena

A. Morning Sessions ' i
1. Admxnxstratxon to the ten partxcuéahts, }he
McKee Inventogy of Phonetic Skills, Level 3,

|  explaining that the test assesses knowledge

of and ab111§y to 515cr1m1nhue initial consonants,
|

consonant blends) Jonsonant dxgraphs harq and

soft '"¢" and g", ffnal sounds, vowels, “t

dlpthongs vowe\‘d}graphs, the schwa, preques,,
sufflxes, common syllables.. )

- ‘ 2. By working togethe:& 'a stud);‘ group with each-
) o pafcfcipant reading one. frame and. giving the . .
L . .’u answér we compieted pages 23 to 46 of’W1lson

and Hall s Programmed Word-Attack for Teachers,. . -

They asked to, complete the woerook together

L on. April 18. S >
:;;fl " 3. Since they had copies of the Reading ProceSS'”‘
[ ‘ i ‘

. ‘ The Teacher and the Learner, I ppxnted out’ the

- -— e mar——— f :
[ —— e ot s cne Yo e cmm e mamann




13 and 14 : '.‘ Lorain |
,,Q,;‘..'ﬁ' ', :° R asslgned chapters 7 os. 13 ‘dotlduas a
\ Vo réading as\s1gnment fcxr Apr11_18. NG N
III\Tﬁursday,, Apn‘l 18, -Sanosgee: /.- . RN p.‘
- A N . . RN
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. K | . A
‘ ’ » \ t -.'l‘ i
phorucs and stmctural Slulls outl nes 115'
! ' g

LN

" A ‘l_

-

y ¢ L AN
read \o them the several .Bages,
i . I

: 'confh:ct\s nd cultural expactatidns. i

{. quning Session , .,'\

\ We f1n1shed t}§e Programmed Word Attg*for .

l

' “m i eachers progra{lva’&_m'rhxs reqmrcd more than m J

‘0,'- i E3 . * |

' our of' time. I tned to explam on the Sk

- .

) \ : blackboardﬁ. we went along when ‘there vre:'eA .

PLE C e .[ s o
. 5 e, o
~ -

!
qéek td ons. n

I administered

. . . . : ' e

. . for Teafher AN (i — N did\ extremely
i '-w%:ll on e test.) 8 ‘ oL \\ ST
" }ked .about the L)guage Expenence pprba'ch !

re’b neading and related it t¥ many of the wrrtmg

.

\

actvxnes they ‘had already done, in Navajj 0. We
\
.tallﬁed about‘ vocabula‘ry c0ntrol, ch11d§language,

_non-stmdard langua e, working in snal],Froups, '
(_,5 danuscript alphabet. and repet1t1on of ut; ful

.

vocabulary,.

7 . |
£ ‘ * A N - ~
¢ Dolores Durkin Phodics fest
| .- °

A
\
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"B, ~A{g@{nb&n.Sessibn LN ‘ . ,/"\\:\\QL:
~ ) ‘1. .1 asked’each 7t1c1pant to kom Ete my flfty- : ‘

1 N . A

: N .
1tem muLtlplh choice idioms test; ¥ trled»to s

\ v‘

cn_gor second language learﬂgrs.

'm to con ete tHe 25-item mu1t1p¥

n

as}ed Ehem to f1nd in the

s) . the sett10n5 where ¢ mprehe s1on sk1lls

r

s

T4 Siﬁte‘I was return1ng nly once hq;e, I-tobk !

several mxnutes to g vé then an 3551gnment of

A0,
%

, s e] actxv1t1es toucomplet before May 9, -

;. three ch11dren hey could chonse any . . -

\ ) & tiired gﬁgllaﬂle to them).

b b;;:Givé the Dglch listiiof serv1ce words. to
o o . :
- - threg childre -tohsee if qhgy‘

"

. uld‘;wro-‘

- . \ 1, -,y
- . . ’— N R ° . L R
. : . -‘*nbunce them a -s1ght . l N

U -2 vae the McKep. Inventory of phon1c skills to

td'ee chlldrfn Be sure to not1ce 1f sub-
sectlop D is the most @ifficult,-

. . ’ ' .
. Py R -
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d. Give the multiple meanings test dnd the
idioms test to qSGfkh fifth or sixth :

]
' "~
graders to see 1f they can respond

¢ ‘e }
STV, Thursday, May 9, Sanostee, _ \\\\\
f\\\\\\\\ )
{

] ’ (wally QaV1s, Lorra%ne oome{< B. Blackﬁorse, anp

0 ‘ . *
Vangie were all in/Bi l1ings, Montana.gor\hn\lnddan

Educatjon Conferenﬁe)

A Morn1ng Sess1on

. . 1. We began by ask1n ch stndent present to

gs \from the informal rqad1ng,

pfesent his f1nd1(

the Dolch s1ght wotds, the idioms tests, the! l
mu1t1p1e meanlngs teSt and the language
, experience sto¥1es. ' i '
+2. This reporning took all da ’because they were
- refuctan% to talk abouty the inability of the
fifth and sixth graders to perform on the

-

idiqms and multiple meanings tests. We scored
L& y)

B. Afternoon ses%1on

of the papers in class

0 ' " N
1. The part1Cxpants,found that thé sixth grade '

students were- abJe to pronounce the 220 Dolch

- service words without difficulty. When I
* pointed out that for first languagé $tudents, .
o * this™is the sight vocabulary expected, of second
PN ' MR HETN ' - : '
o ) Yo

-~ -
Ty 43 3
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.4 went only to “baby-sit”/ o .
My choice of text material for them to buy was certalnly
.~ .appropriate. I could have covered the phonics material
-theut the program and I doubt if the program was of much
-alue to nost of the pprticlpénts. They liked the idea ! .
of filling in the blanks in the program but they didn't
' 1emenstra{é successful learning when'they took Durkins Phonics
"\ test £br Teachers. . . '

: S /
The activitaes I asked them to do~segmed to work well
. and I think ﬂeu that“the "Overview of Reading" in ny CQR-/ N

DELTAVE PUATING next cauld have been multxllthed and given

e : - . \\\\;\\

‘ think they were pleased that I came to spend g few

Jays in Neir progran. 'Six_of them asked me‘éﬁ autograph
_their textbodnyhich does /indicate, I'think, that they

| attached some irportance fto the fact that the author of N

*+ , the book came to be thex

teacher. . \
They gave me little feedBack as to the importance they

, attached to some of the jthings I did that I.thought were
very important., During'the times when they didn't look .
\xnthUSlaStlc and the times when. they seemed to be payxng -
rb aétentlon to ne uhen I talked to them, I felt pretty -, ‘\\\
quucces&fxl But Vhen they demons{rated on the last day
that they %ad’ understood the assignment pratty well and *
ha ? found out some of the things. "they wanted to know", I
felt more successful ’ ; .,

‘ - ~ i

Miles V., Zintz " .
. ’ Professor of Educatxon
vt May 27, 1974

s
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- and thifd grade students, I. tr1ed to explain
one of the under1y1ng purposes of the 6111ngue1/
oxcultural program was to see” {f by beg1nn1ng
school‘1n the cht%d\s pr1mary lanuage and giving

3 )
) *him systematic instructionfin‘mastering_Eng]ish

s f \
a before he was required to re;E\T?\\perhapSfthis

©

gap could - be narrowed 1 postulated that With
,good teaching in a b111ngual/b1cu1tural program,
. by the end of sixth grade, students should be

*be_able te perform at grade level in both

.

la guages . . .. ,

o R}_ 2. :At the end of the afternoon, I pointed out that

all of,the~topics we had covered in our four

days together were discussed in thé textbook

e

and showed them where rn the text they could

[} - R
-

hd . v find all of these d1scuss1ons

cpmms , . ‘ Lo

When I[went to Toadlena the fxrst time, I expected the

_participants to’ have had a‘g\eat deal of .experience, working,

in teachers' c1[$sroons If that were true, they gave no
1nd1catxon( Th y seemed very reluctant to-dbcept assxgn-
ments requiring them to test children. Mare spgcxflcall .

? , | bt 4

. > . - . .
when they went into teacher's rooms to "cover" glasses s

«

- - - .
1 ,- A : .
i v N . . ] C )

o { . »

[KC | :‘.'f. ‘ - ?5' ool f

\\\teacheré could meet with me at 3:00 p; ., they.h dxno'élans
v - ‘




}lanputpe,

JIhe child before he
¢ouacs to achool:

1. Hnbituates the aound
8ysten of hin puront's

7. Ubevelops fluency in
that’ longunge, 7

3. This language meeta
all his cozzunlication -
aoedsn. :

“. All his experionces
are describdbed-and ’
catsgorized in the R
vucabulary of that
languags.

’

Experience |
* Roeading; -

B lingual/
Bicultural
Prograas.

- . z o
Lansvoge , ebilicics:
Conflicts by g
. s lish Langu M
fcqyire; Pronuncietfgnxéc o
] Sentonce structur
- 1. Avarensss . ;*
. 2. Understanding—+4— S{HL??CO meaniny
f 2. gnp:thy . §2. S8chool Bahaviors
a. oping Langunge facility
) l.axge vocsbulsry
Contrastive Lorg attentiop span
Analysia;. ; Eujoys group gsnzos
. Thinke and angwurs .
Language. questions

Follows directiona
Finiohes tasks
Left~to~-right ‘pr
Huf e desire tq/feed

: /

The sgpool assessoo those
pre~randing sxills and

tery

siox

Language/Culture barriers to success in school achieve

.

A ‘ ’ © !
SEBE A .
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PREPREADING SKILLS

English languaga competence
‘Oral language ability
Xnowledge of gracmar

Surface atructure

Decp structuré
Depth_of vocsbulary
Formulating queations

Formal Reading

Sounds and letters
Sasic slzht words
Pre-salecced vocabulary
(¥ot the child's choics)
* Moy develop sounding skills
without meaning .
About 250 words in first grade

s. basic - [

b. earichment -

c. decodable . *
Cray's four-stop procass/ in woid

“4dantiticaciont =

s. percaption

“b. coapreshension

¢. Treaction
d. integration

nent !

. 6-year-olda

First Gyraode

! pRE-READING SKILLS

ZA2uv3d0dxd

s.quyn'mu:Zoxd 1eaoy-opead v Sugmarrod

-

oA T-2pR

N

o [ ' .
-y o, .'l, e -‘ * p
4 b “% ., . Diugrw. 1.

~

* l2~ycar-blds
“Grade: 7.0

His Owm Varnacular

at

oxnpaqoﬂromrn:

PI332 InoyazA xeauks 23ensue T ysyrdug Fo Kxpasel

|

|

1

1

he Child's Right to Read in Both/Zicher - 1
and/or Eng}leh” <
; sh :

1

|

Start with child's £
language; .child e
best in his prims]

(Cricpria: N
1. legitinize .
.2. Accept: equ

3. Changs the ¢!

Ozel language cmphas
Extend the child's
ﬂcach_znglinh 2 A
I 1aﬁ§uaat

Totfornal reading
Prizary longuags £

.‘ l:nnauis‘ expctiln
€y11d's cholca of
No {nphasis on let

in storics he h
write .

4 * Exphasicze nosteri
of Cnglish synt
Provida on abund
self-sccking, sel
aselaction are &




M S,
’ ia Requira: ’
le Axare:
g:ts . g .’S:::d;:z-éz:gding
nces |, '(" Goptng
- - ' < '
foeg, )'S"',‘\".gc“dirustiva

' N

CRTidalyiddsg.

The £chool ansesson those S
pre-~realling 82118 snd’
nblli:&«a:h 2ad

1. x.ritsh Languse. Mastery
Prununciation

Sentonce atructirs
Sintence meaning \

School Bokavlors

Laagunge focility

Large vocedulary

. Lotg atte.tion span
Lujoys, group gszes

El{fC‘ 46

\,
~

lZ-ycar-oIas
7.0

' ] fen .
Gradas

Diagraarl.

ES
' . - Thinko and answurs c
" - gmsulse Questlons .
) Rxﬁerienco Pqllowa directians
" . | eading; ?ig!nhea tasks N
51 - Left-to-right progressioa -
Blctggﬁ;i{‘ Hua & desire to r:cd -
Progreas. -
) > 2 4 v
rriers to’ success in school achlevcament. : ["
Sl ¢
. S
©t - §-year-olds
) . . . First Grada
PRE-REZADING SKILLS . . .
“English language competsnce 3 =
e Oral lenguage abilicy M (-t ne
Xnowladga of grazmar = e ae
’ Surface structure 2= QQ
Deep .structurg .- : 3® .28
. Depth of vocabulary Q ° 2
+ . Forzulating questions ] - €3
Forral Reading’ o oB
Souads and letters v &
Sosls st words 2 v
ePre~salceced vosabulary A ig
(Not the child's choice) - £
May develop sounding akille a a
ui:hou; ceaning e1s . Qo . o
Y About 250 words in first grsce 2 .
. Tsw”‘ff l.i\bnsic E i * : ;§~
— ’ b, earichzent’ =4 N »®
N . 6. dacodable ., = ' 5
Gray's four-step process ia wozd E %
txﬁ _ {dantification: ? \ g
a. perception - "
b, coaprehension 2 &
e, reaction . A ' -
d. 4integration -. of ¢ .

' ' / !
-~ .
' L
' .
r _d
’ \
{
PRE-READING SKILLS
3 child'e first
hild learns
rirzary languege l

.

== Tcach Znglish ss & uc%nd .

e

(Criteriat
1.. Legitinmizy .
2. Accept: equal status
3, Change the cqr:iculua)

Orel 1la chaphasis
Txtend tha child's intelligance

laaguays

Irformal veadia s
T Prizary languags first .
Langu experienca storise

Chnc}}s cholce of vocabulary:
No emphasls on lettag sounds
Child learas aboye-100 words
{n stories has helped to
write . ‘e

Exphasize mastering deap styycturs
of Lnglish syntax

Provide an sbundance of sasy books

Self-secking, salf<pacing, self-
.u}.}czion are at vork

: “
The Child's Right to Read in doth/Zicher
#{c Own Vornacular ond/or English
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) Tixe f1lies 1tXe an arrov.
, // " Pruit files 1iXxe a banana.
.
They e duying glasses.
. . 2hay are drinking glasses
“Thoy are drinking conpmiou.
They u'o drinkins ) lemonads.
b - Thoy . are eating ' 4pples.
They aze ucmg nppln. ¢
The boy * chased the dog. : -
~ "The_dog wvar chased by the boy. .
1 g the boy that chased
the ddg.
: ) ) . v 7
' The max fed the dog that belenged to his son, -
. : ’ ¢ /
A boy had a dog, and his father fed that dog. ",' . ‘{
) // ' . K .\\. *
. )
o . ’
i : 4 ./.
‘“ 4
L%
¥ ® /
: 48
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O ‘ l . . (a/ .

.
PR A v ext Provided by R .

. . [N
i
. b
. A}
. & ) B
. . H
: o .
‘o
-, o .- -
.
~ .
. .
Iy -
' - ~
. e «
. .
- b .’ . .
3 < Oscar's Xiry
. -
™, '/

Pt W, 2abeiski only shook hlo head, 'I'l
bothered vith a s¥1 om this trlp, mot eves a
h )hv Yor'

"

I have ch‘r’et mrk'to do,*

" Poor n‘r:locte#O:c&r \\\. jmc Xolaare

.

ll\-yasgo enrymn togctlur, he s 4 to hi
mean to Lo selfish, _The first thiag to-ntm,

I needa nat!m&'
Then Oscar (ot into his dathtud and elept

¢ The next morning, ey the l(’. cliﬂed fs
tral@ha% gm@ In » fov minutes, he. e
mcu{)nmm food, .The 1067 besds

] N ot
_ Dear Oscare

‘Icm‘ Qnmny:ood-by Ian

“ Take good care of yourself wmtil I come
-

rl

~

- - Lt ; 1
‘Orade 1m1: ‘n:ird mdo, sefond lonl ) 4
owaber of wordss 1&0 . “ 1

1
¢
1

|
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. - IR ¢ Olcc"q K!rpuu Ride )
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. »
) R - ) ‘ - . hnm dnciad to Lo to%u-upz.u., Oscar nntnd to go vith hig,
- N \ . . . . ot W, Zabeiski only shook s hnd I sorry,”- bvuid, 'M I canit be )
° g i v AR X \
flles ¥ like aa srrov. . \)otbor-d vith a &L‘ his trip, :ot even a Tinous nl/l. YW must nay hor.
“like ¢, . a banana.. v T . .
o s W, h)hv\'or I thve se¢ t wvork to do,* PR
N 3
° s . Lo .',’/ Poor n ogcte Osur. .0 jvaat coeldn't stay in*Kev York a1 nlon@ "\l-c )
u-"b\ying, s glasses. !’ P : goe C
. . driaxing 31'-.:-" v . % alwmysVgo ev-rymn tbg-thor, he said to hmnlt\o *T know M—. Zabriski does "
,u-- " drinxipg companioms., , el one
are drinkins . luo*d-. . L,y . mean to !So nuhh. e tirst thhz tomorrow, ’x'n\.u hin iato ukiuz 3 -lnuo
. <« TR 4 A
* ' - e e ‘I seed a vacatién}® : L .o 0
aTe, eading . apph . v - "“ AN . 0” 2 . .
| Y " dating apples. - ] Then ¢sm ot iate his ‘bathtad and sleptaatil sorning, , -
. . @ R ] \e
> R : . AL ?bc.ncxt mlng, whin' the IK clinbed tmn ‘\isabathtub, -h.-fomd thn his.
chased - ¥ _ 4hs dog, A 3 vy
" was .chased’ by the boy.- ha ter
vas -chasy - the boy that chased - | trlix:@ gon@ In & fov minutes; he sav 2 10t or leaning aniut a lu-u rlm..
i o be dog, meuﬂrmrm food,’ ,The lotter satdr ' o .
- . ~ 4 s . ‘
/ . .. Dear Oscars o o " )
- ' "o a* " ¥hot 4
106 thst 5'1"604 ‘0 hia sox. - % to say :ood.-by I au tqo \m‘nﬁpycabout leaving you,
u.d\hii flthor tad thn dog. o . hkq'(ood care: ot yowul/t wtil T come bcck. " N _ o
! V4 R .
P . Foe T Yow minor-'ln!ri!kl - .
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23John V. Gilmore and é‘unicc‘v C. Gilmore, A
of Diections, {New York: -Marcourt, Brace and
esal directions modified by!the writer. With pof
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3fohn V. Gilmore and Eunice C. Gilmore, Gilmore

!~
’

ral Reading Test. Man

1

(New York: Harcourt, Brace and ‘Werld,/Inc., 1968), pp. G-7. Gen-

modificd by the writer, With permission.
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ki EVGLISH 102 "FOR THE SANOSTEE TOALENA BILINGUAL TE@ HER~
TRAINL)IG PROGRA\i ON THE N\AVAJO RESERVATION i

- @ /

i ' -

\

ST a@ remember1ng all "the sounds of the class oom at-

-

Toadlena Boardxn&\School vwhere, for e1ght.weeks, I taught
Freshman Eng11sh 40 a class\of twelvn\Navajos, twelve

\mcn and women. I was the th1rieenthn : ) -
Yo ! .

not a quiet classroom Drumm;ng on desks, rocking
»and crapxng of cha1rs, the fadiator’s nervous t1ck ‘and

clank. Out in the hall the soudd of children be1ng led

12

between classes and lunch or gym shuffles, g1gg1es, the

occa§1ond1 explos;on of their wild secret world, -whatever

it is--not adult, not white,xnot totally Navajo either,

i

now that they have entered th' 11fe of a BIA boa?d1ng ‘

school Shamrocks on the Match bu11et1n'board, the Harlem
Globetrotters are ¢coming.’ p ;.
Teacher's shout from outside--Hey!: Keep ‘in lfhel .

Ve
o5t

i
Whoever he 1s, however benevolent, the teacher sounds

111 at ease on edge; unsettled. Laughter and mptipn;-
ut.. For a
‘ . ' ’

to stay in .

language and’ ch11dren, they _keep breakin

[}
while,‘anyway eep at it, and they lea

lxne, not, to laugh ‘not to respoﬁd Nof while you're
Jot y

) around. anyway. Or maybe never. You ¢annot spend tlme

Lo 54

.

s 3




Pat Smith . .
. Spring '74 S — . N
. “Pagei. ‘ T e - ,

here H\E\to tell of th deaths of fathers, b{gthers
friends, of what you must see when yo\\gr1ve back to

Albuquerque. . .
H , q q \\ . . . :'
\ T used to-be ,silly, but now I- am sad;
L I used to pldy, but néw .l -stuly. ..
o = I used td0 . be silly, but now I am mad; {)l
I used to say'yes, but, now I say' no.

The fourth. graders wrote that--a class poem.
A K

‘\-____E:EEE? the dbor of our room, the I%tle VII classroom

+ oset aside fpr our use, thxs claSS of adq&ts talks ouT .

. L]
loud, always. It sounds g‘li a constant sh mmer1ng play

of . Eng%izf_gnd Nava;o Jokes‘ teaS1ng, guest15 smértgsé
answers. G1gg11ng, indignafit snorts Ehe men’s

y by the

N got hassle aga1n tod

\‘ rhose ‘na als, hey Pat, thqs poe isn't r ally about a
isnake, I ‘think the guy mulst be' ta 1Cg a#oux Nx;on...
n

-~

And I laugh, more{ than in a tlass I remeiber,“

»
i -

eVen&though mostl _L_dgn\t know the Jokes. It's not ~
W\ﬁn a few.words, the words they teach

ipe
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. - .
«Cre day the joke is somehow,about windows. Tse s'o--
~ o

2 _~ star- rOCA, N ‘tells me, laughing.. Window. The — -

el « |

old peocple made a word for the glass‘izj;p1lqgaana used .
"in their houses$, trading posts. StaT-rock. Solid and

shining, hard,‘ﬁht-the light passes through it, glints \
off it. Solid and fraglle, hold1ng light. T =

Wxndows, T think; language. . \ p

R These twelve people; 1 . o
h T It s what you want, of couzse, {fom any wr1t1ng class--,

. ;anguage fitted td&ether 50 it sh1n¢s- tan be se'n‘through ‘
is tough and. tramslucent At least ,you Qope to show- peopI;\\
- the poz;ﬁb111t1es of language as so eth1ng to see with,

v1ndow 1ook1ng in or dut. But I wggry alwa)s about what

»

I 'm do1qg up here. . v - s

I

;Once, during.the “third week; ~_" ' asks me

why we alre do1ng all ;b1s readang and writing,'this~p1ayipg

ﬁround.: He 1s one éf'the mdst Navajo, one of the“brightest, ‘
and the_%trongest: he teases hardest. Duringva break, he '
. calls ne Qver, near the winﬁow;.l lean awkwatdly against

R . . . ' . o

‘K‘radiarof too narrow to sit on.

He 11kes the reading,and the vr1t1ng OK, 1t's fun

but why are we go1ng Jt? They are'go1ng to be teach1ng
Nnva;o k1ds, "and poetry, he says, is no; 2 part of the

Ntva;o way, He's not teasing now. He' s stra1ght. Most%y?

he dpes_ not Iook at me while I try to aszer. Arms foIde g;;
.'” » .

d Q ‘ioohng 21 rq,cd) ahead, 11sten1ng hard. 56 el
[]{Jﬂ: - . .o - . x
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1 tell hln truly. that I do,not have any encompassﬁpg .
] ¢ T
ratzonale Yor .specific th1ngs we are do:ng. that. I don t L
know what w111 work or end up being o% useein an ' .

-

elemeq;ary clqssroom on the Reservatzon But, I ask \‘

oy ' 15 1 true that poetry dpesn t belong to h1s people é

f, 4 T
-’ way9 ineeremonleé chanii A S . Toa

hey're real. “lee you would ggﬁto a.,‘doctorJ
v N e,
{t s Hakd to say how it 1s, but it"s not 11ke.pdens.

,‘\\ Chants d\\th;ngs

‘
. .

v ot et

Ihere_1t 3% ~There s a lot of thrhgs I could say o
in that moment. Make some great lyrxc dg;énse of poetty. .

all the dxfferent way%‘you could say that poetry 5 do

.

 things. But Iy{ to It svddenly hits” me thaz/'t SN
s £ -
r1gh poetry does 't do th1ngs any more, not th ¢

y, not for a who}e people. T can refmember r1d1ng a

Greyhound bus hone[from sgkfege after freshma;‘yﬁaf . 1‘~5. .

almost flunking ouf, acﬁ\hglfor someth1ng like freedom '

' and, d1gn1ty, going|back tora place where I _felt what then

-

. Seemed‘hearly unbearable confllct And say1ng over and

A . . ¢ €0 .
K over to myself a poem: . f's_ ) . )
iad ' . R
Dressedato die, the, sensual strut begun, “ .
L. ‘Nith my red veins full of money * e,
oY ‘- In the final direction of' the elementary town
T i advance for as long as erever is. o .

¢ .

e ..%7nd I remember that somehow it helged It didn't’
P

hea). oetry almost does that for me by txmes, sayrpg 1t,

]:l{\!: x.( | . ‘:] 53"7 o  ~ , ._ . . z '
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Qritxng jt. But stupid to deny that there is a gap now
betw?en sacred and secular, with me,- with most ‘of us.

I ask __'to wait, to go alorg and hold judgment.
.I say, most people have lost what you have But we think
that most poetry started EEEIE’ where your chants still.
are, as/healing, yorship, as a way to make the world
respond to desxre, to put things into harmony. And

ﬁoetry keeps a little of that, always for| some people.

And, this is true, your own writing can te l.other people

whgt yop.feel, ghat you see or want to seq. But wait;

see if it workéﬁ}o? you, a little. See wHat you think

Lhen—we'%e through. And tell me. .

. ,: Yes; ok, he says.i And.I brgatbe, and we go apart.
The paanful thing for.me is realizing |that it has

| taken this class to make me not simply réluctant, but
¥ unable, physically unable, to deal out the easy ans

e

A Word about relativity. Time at Toadlena--quanti

i qual&;y--has different f;om‘hny kind of class time I

I3

. ' have ever experienced. I could nat push.iﬁat class in
. - v . N

‘writing, thinking, talking. Or--let me qualify that--
. n '

I felt that in this class, with me as teacher, pushing

wasn®t right. Easy spaces had to be allowed for silenceg,
bilingual wisecracking, meandering over to the coffeepot.

» I oftgen §0und'my own compﬁlsions and clock-sense fighting »
agaxnst th)s way of being ‘in « classroom Dammit, eight >

- -

ERIC . 58 o | f
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"sixteen weeks, thrfe days a weék, one hour a day, and I'.
.kgew‘from\the beginning that we would not be abl to do
what we might have done 1n fewer hours spread out over ;'

. wxder‘tlne« -God. knows L w&s"tempted to do Sérmons on ! the

Mount--throw it all at ¢hem » while _we were aesembled

together for that brxef moment on the heights, I would

be nghthg that 1ectur1ng urge, and meanwhzle[P long

desultory dlscuss1bn in Navajo might be going Bh very

possibly about somebody buying someone elsels car. Or

peop1e mlgh just not feel like talkingi

But my ov rall sense of that class xasn t at all one

of lassxtude, or wising off or boredom, or tense s11ence--

and I thank my barometer for all thpse atmospher1c condztzons

* 1s hzghly developed whatever 1angdage is be1ng spoken.
Rather»- uat I.sensed ba& ldeas grow1ng organmcally,%

mtelle(:tual and emot;onal px:ocesses takmg their o;m

¢« ',

. 'Amume to.happen- Th%

'Trow1ng was not always visible and
:ccrtaxnly 1t couldn t. be rushed not’by me. But when
thxngs did’ happen, they tended to happen in absoluge

bursts, everyone talKlng at once,,dxalogue between ne

and another person unexpectedly t0uch1ng the real questions,
1f not arr1vxng at. the real answers; someone s1tt1ng down
. to wr1te fur1ous)y for half\an hour and Breaking through. .

' to. honest and beaut1fu1 language, star- r0ck anguage.
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Sozetfmes I wouldn't'discover that anything at all had

happened until I read scmething someone wrote a week,

two weeks later; or unti! I had a contersatian with . “
. 3 .

-

someone during lunch break, or in a.bickup shuddering its
way down the road back hpme ‘to Sanostee.

I think, really, that those bursts happeqr in all good

c}agsésv But Lere on the Albuquerque campus, in
between bursts, people make more efforg té put on a
busy or at 1eA§t a str;ined appearance; they scribble

in notebcoks, or stare profoundlx}up at me as I stalk
_aroupa the ;oom and natter awéy. But the bursts aﬁe what
matter, sulgly, however you get there. And I came to
¢njoy those in-between‘times at Toadlena; even learned,

for the first time in my lifg, to drink coffee and like

it. TR s

Like the old pecple sgy back in Maine, ~——
" Listen, listen to thegorn grow. o -

e

[ ~art to tell about the Wrst time, the first class.

I.teach in the morning on the Albuquerque campus--

5 .

Edgér Allar Poe, sophomore poetry writing,--aﬁd then make

a run cr the airgort and the two o'clock‘plane to Farmington.
Iﬁn not used to prop jets. \ye fly low overland to

Gallup, lare and airport both so small that landing and

takhng off seem as informal as parking and unparking a .

'
LN . .

ERIC

Aruitoxt provided by Eic:
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a

zar, bacé\up, wheel around, roar up aqg out, almost like

Lot cars ﬁp high school, foam rubber dice danglfng on the ',
winlishield. Then North, over thi.ﬁéservation to FarmingtoA.
\ 3rown crack; and wrinkles, Qesas and washes, ékin of the
land showipg and’'bones breaking through. From the air
I spot those two t8othy peaks, Ford and.Bennett, rising
, on either side éf Rte. 666‘just where the dir£ turnof £
comes, heading west for Sanostee and the mountains. And
-la little North of them, the big one, the class1c. Shi rock;
[.tell myself, But I hardly believe it. I feel dumb,
tupid, remote. I'm up too high to sense I'm here.'about
o begig, and teneath th;t iemotehess scared that I've
b&own it alrcady.v I've thought too much about this teachihg,
. gbne‘and.fdrmea too much of an abstract image of what
\,it will be"like. “ ’
" "1 should have driven. Or walked. I need grounding.

picks me up at the Farmington airport,

A

. fifteen minutes late.because of a meeting in Shiprock
about the Four Corners plént. The Navgfo want the plant'
- % v
to.piwahem not just royalties, but taxes which are

ﬁwpresently go1ng to the State of New Mexico, even though

tLe plant is Iocated on Tr1bal 1ands.

--his incan- |

. 42

descent face, his strange blend of mov1ng determination

apd gentleness, .shrewdness and benevolence.,
L




.selfish anger: 0K, I nge up on the Hudson, the Presumpscott,
_ but they didn't have to go and do this Just as 1 get here...

‘Pointless. Latecomer. i

.mlld conversation until he feels he doesn't have to any

Pat Smith 58
Spring '74 . . '
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TH\ drive to Sanbstee dissipates some of my numbness, ' »

the anesthetic distance. We run along beside and finglly

N .
cross the San Juan River, the Reservation Border. Larger

1
patches of snow here, and sheep, and Navajo Tribal

-

Enterprise signs.” The Four Corners pollut&pn is bad todyy,

L3

great’bxllOws of industrial steam and sorry-looking streaks
of cloud. From the ground, Shiprock is barely visible

in the haze. Memory flashes of‘the‘New York skyline from
the Jersey me;dows, of the SD Warren stack in Wesibrook,
Maine; as a child, I learned to tell wind direction by

. v

suphur stench from the paper mills. Diffuse, liberal,

St11l, here is the land, even without the brilliant
air, especially after we turn south qht of the muddy road
constructicrn and bogged caterpillars h:pund th? }own of
Shégﬁock and head toward the.heart of the Reservation, and
everything opens out énd ahead. Getting into ;ilences.

, with hxx\perfect sense of stranger-manners, makes

longer, and he doesn’t: I am remembering the rhythm from
the last time { was up here, and I just want to look

out the car window. But he grins.when he sees me craning
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aroond in my ‘seatbelt to take inh Table Mései“cyclops
cestle, can that be rock? And we Qaugh-tegethertkt a
talking record on the car radio abougﬂhow the USA rusnes

40 the aid of oppressed peoples'everywhere and gets no - -
help in return for 1ts own tornado v:ct1ms, angel- vaxcee

in the background tracked over Tex Ritter' S. earnest "
sonorfty. @

1

And fxnakly, Lo?d, as we bounce west on the d1rt ’ ‘
/

into Sanostee they're playing Roy Acuff on Wahash Cannonball.

-

N

Incredibly high, I am, for those last ffw washboard

" miles. ".Hardly coming home, but feelin
>

¢ere: and coming’
to a place I've been once-before when

brought me -

6 ,‘ ' N
up- to visjt last fall, coming to a few pepple, things
Jd remember. Brown and white land sculpte in earth-qaves,» -
. P .
matted sheep ‘standing stupldly in the m1dd e of the road

. . .

hogans, as we, get closer to the mountalns, corrals and

;he woodpxles,\weathered silvery, wood stacked in twisted

cones. I am shy about ask1ng ‘things,” But volunteers

1n the

t

that the big bluff parallel to the road, oranj

. ete and~d1rt.'

At the apartment w1th - -+~ , then. She has been up

"‘,EPCIC P 63
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- Aronelxness‘to ‘éeb*?nto n¥’ gyts, but it will.)} We curl
., - tpnon either end of the'uncomﬁortable sofa, sunrrounded,
uy all the mis laced angles and bad light of that apartment,
and she glves me a\fast account oflthe week. On Ruesday, ‘

R '
a bx b tek session wigh the trainces, fussing abou
8 2; g

credxts worn load’ latecomers getting to take the sam

(

advanced courses. as peopIe who have been with the program

longer-«real 1y steam-oressure h1ss1 ng out, w1th what S

be1ng talked abou _not realiy what!ls wrong; t e real

problems pranbly deeper and .Jmore dxffuse--fear maybe'

) l v

'of actually succeed1ng and gett1ng a bachelor s degree,

. 20b possxb111t1es, fear of the classrodc student ‘teaching -

com1ng up thxs semester, hard to. say erta1n1y .

8 isn’ t»fraglle and can handle the b1tch1ng and teasung--

3

- . we agree it's far f1ner than apathy or s11ent resentment--

.
but ) heard about-xt and was anxious for her, wanted

) A.“To chew them out for not being respectful I guess. ) v

“ said uf-uh, and she had a good day today--tomorroé
e - ~ A N

A " who kno&s’ i ‘

{ b i

' -Ne sett1e deeper into the sofa, and sleep1ness and I

A} . ‘

* tell her about what I M1ght do tomorrow--I've brought up ,

("L P

4 ‘lot more stuff than 1 need so I can feel them out, feel '

- ,free of a sxngle plan that I would have to st1ck with evk

[: l(:anguage \a\aJo or Englxsh or ,both, ge

P i
S S A
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of ;“"gs that someday they maf want, to get their own
. . s
classes of chjldren doing, these chjldren for whom, I .

, maybe wrongly, language mufSt geem more threat

o K4

than ple sure.(/For writing, mainlyl I plan to use the

only technlque I've cone across thgt often works with

'people who are tight and uncértain about writing--Ken
. y s | .
McCrorie's concept of "free writing", where, in the

, ’

< beginning, you just sit down everw‘day in class and fill :

 cortain musb, |
up & certain number of pages or minutes writing words -

o '

on, ghe papér, n%ver m1nd_grammar, spelling, or sense, t

0

Justl write w1thout stopp1ng, your OWn name. over and over

§ .

if nothing else comes. And eventually--ln two, three

) weeks, maybe longer~-peop1e get bared with diddling around,

and, almos; by accident, someth1ng s, come that is not

stiff, that is fresh and br Not a complete essay,

* _'maybe, but a paragraph or a few sentences or a phrase.
" W

The teacher and the, class spend time talklng about what S,

v et v

errors and poor structuYe goes way down. (After a while
. "

~ -

scared by wrzting, you cgn get more demand1ng abouv

mechanrcal stuff ) I don't know why it works,‘but “iv

EMC ,‘_" : ' ' . A _.“‘.

Aruitoxt provided by Eic: 4
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does. T has, back in Albuquerqpue. Here--I'm taking no

anyth1ng. e | o \;////

ve brought up a lot of po ry on dittoes. No

bets

]

anthology suits me for any clas , and throughout the

-

semester I will merr11y go ahead and rip off people s’ ..

,,,fESS;;IEhg;, figuring that if they knew why I was do'ing.

. it they d undersxand .(The poets would anyway, not the

- N

book companxes.) To beg1n w1th I'm stea11hg'heav11y_

from Kenneth Koch's work with bilingual kids in NYC -
inher-cit?“schools, wheré he got his kids writing by
get:zng them to do class poens, each k1nd contrzbutin

8 lxne, u;th an agreed on subJect or stéarting formula

&

I've brought up dittoes of the poems Koch's kids wrote
_+ vwhere e ch 11ne starts "I wish. .", and a lot of other -
‘e \ 0

v poetry somehow on the subJect of wishes: The beautiful

- w1nd&th1ng by a nameless ‘15th century poet.
“ N
Western wlnd when wilt thou blow N
. Thersmall rain down can rain? .
Christ, that myelove were in my arms,” ~
And I in my bed again! ! . ‘.
-]
and chxlorew's Chants: . i .
I wish*I were an ory ory orange v " i
" *I wish I were an ory ory orange’ g T
['d 'go squirty squirty squirty under - everybody s shirty
a I wish i were an ory\ory orange.

and Roethke's "Wish for a Young~W1fe. v
My lizard,' my lively writher : ‘
May your”limbs never wither
May .the eyes in your face
] survive the green ice
of envy's mean gaze, ‘
may ¥cu live .out yomr life .
without hate without grief ’ e
Q and your hair ever hlaze T 66 . |

. q‘ﬂ - s ‘
. » . ¢ . \
. - . ~ ‘
L ;.' 4 ’ .
FullTxt rovided by ERIC
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i
' in thp sun, in the sun '
when 'I am undone ° U
when I am no one N ' ‘

[
and Auden's "Nocturne", and ballads 11ke "y Hlsh I were

, an apple/ a hang1n on a‘tree../% Well we'll see.

.

Q
_has been up here teachlng them a unit’ on chxldren s .

lit and that went very well, QOod omens., Bed.
Hard to sleep., I'm tense, and my wide bed on wheels

shoots across the floor every time I turn over; as in a’ a

- ~

prason c0urtyard the lights in the compound burn brlghtly
a11 night. N11d dogs h;‘51ng, fitful snatches of dream.

Up at 6 30 1n total-darkness; _ 1s a good breakfast
believer. My hands shuffle toastuadxttoes, books. i o
Rttual check1ng and rechesking; have I got everythtpg? T

Anything? We slog across the ompound to where the sthoolbus

waits{ this half of the semestet, classes will be at ‘ R
. , |
Toadlena Boarding School, south of here and away back in

‘ the mountains, close to Two Grey Hil%s. 1 meet.__

the trainée who's to drive the bus--an older man, big,
§

kind of élosed curious out of the side of his eye about
Don't blame him.

me, the new on , the project

-secretary who will also be in the class, drives with us

as we leave Sa‘ostee, bluffs brightening ‘in the dawg

light. $§hen we emerge onthe main road, 666, a winter

niraée is\ forming at the base of Bennett Peak, the bad

b7
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ane WhE'L witches are said todh ng out; llght and warmth
off the glaze snow lengthens i ages of scrub fol1age into
what locks like huddles of small outbuj ldlngz‘iﬁa"tall

etrees. . talks about that, and/about reggnt car

. accidents ‘on the Sgnostee Road (In & few days,

<

) wxfe badly injured. Our conversatlon, that morni
a Warding, remath§.léter; in the Navajq yay,
Qou,aré';appea én the shoulder--yot/igpw.)”

We turbn’gfk onto dirt again to”go pick u1'>'
- -___;_, a{young coﬁblg. Sheep on. the ryts, bad .

bounces. We skirt Captain Tom Lake, whips red willows

and xce fishing holes. TWwhen we pass by herfe this i

afternoon on the way home, twenty horses, ay, roan,

néhestnut; w1ll be breaking the ice td'drinkii A hayk’
-‘cruises low, in front of the bus. At bad bouqfes, ‘
Jokes thh/the others in Navajo, grins back in the mirror ,
_to $ee how I'm takxng it. I grin doggedly bdck Aluays'
those rides over and back were 1mportant--for trying to
place myself, a 11tt1e, in th1s country, for fee11ng each
other ‘out, getting into the thythm of the day.
‘ Toadlena, tucked in he mountains and the 4un1per,
is surprisingly 1ike a New England village, deep snpw, .
dark evergreen..uhgte and yellgw frame houses.. Time

addresses the

\1 waiting outside the classrocr while

RIC - 68
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